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4 March 2021

Independent Auditor’s Report
To the readers of
Thames High School’s
Financial statements
For the year ended 31 December 2019
The Auditor-General is the auditor of Thames High School (the School). The Auditor-General has appointed
me, Elaine Yong, using the staff and resources of RSM Hayes Audit, to carry out the audit of the financial
statements of the School on his behalf.

Opinion
We have audited the financial statements of the School on pages 4 to 22, that comprise the statement of
financial position as at 31 December 2019, the statement of comprehensive revenue and expense, statement of
changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes to the
financial statements that include accounting policies and other explanatory information.
In our opinion the financial statements of the School:
▪

▪

present fairly, in all material respects:
-

its financial position as at 31 December 2019; and

-

its financial performance and cash flows for the year then ended; and

comply with generally accepted accounting practice in New Zealand in accordance with Public
Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime.

Our audit was completed on 5 March 2021. This is the date at which our opinion is expressed.
The basis for our opinion is explained below and we draw your attention to other matters. In addition, we outline
the responsibilities of the Board of Trustees and our responsibilities relating to the financial statements, we
comment on other information, and we explain our independence.

Emphasis of matter – COVID-19
Without modifying our opinion, we draw attention to the disclosures in note 27 on page 22 which outline the
possible effects of the Alert Level 4 lockdown as a result of the COVID-19 pandemic.

Basis of opinion
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the
New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further
described in the Responsibilities of the auditor section of our report.
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our
opinion.

Responsibilities of the Board of Trustees for the financial statements
The Board of Trustees is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand. The Board of Trustees
is responsible for such internal control as it determines is necessary to enable it to prepare financial statements
that are free from material misstatement, whether due to fraud or error.
In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for assessing
the School’s ability to continue as a going concern. The Board of Trustees is also responsible for disclosing, as
applicable, matters related to going concern and using the going concern basis of accounting, unless there is an
intention to close or merge the School, or there is no realistic alternative but to do so.
The Board of Trustees’ responsibilities arise from the Education Act 1989.

Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our
opinion.
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it
exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or error.
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to
influence the decisions of readers taken on the basis of these financial statements.
For the budget information reported in the financial statements, our procedures were limited to checking that the
information agreed to the School’s approved budget.
We did not evaluate the security and controls over the electronic publication of the financial statements.
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional
judgement and maintain professional scepticism throughout the audit. Also:
▪

We identify and assess the risks of material misstatement of the financial statements, whether due to
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence
that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control.

▪

We obtain an understanding of internal control relevant to the audit in order to design audit procedures
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the
effectiveness of the School’s internal control.

▪

We evaluate the appropriateness of accounting policies used and the reasonableness of accounting
estimates and related disclosures made by the Board of Trustees.

▪

We conclude on the appropriateness of the use of the going concern basis of accounting by the Board
of Trustees and, based on the audit evidence obtained, whether a material uncertainty exists related to
events or conditions that may cast significant doubt on the School’s ability to continue as a going
concern. If we conclude that a material uncertainty exists, we are required to draw attention in our
auditor’s report to the related disclosures in the financial statements or, if such disclosures are
inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained up to the
date of our auditor’s report. However, future events or conditions may cause the School to cease to
continue as a going concern.

▪

We evaluate the overall presentation, structure and content of the financial statements, including the
disclosures, and whether the financial statements represent the underlying transactions and events in a
manner that achieves fair presentation.

▪

We assess the risk of material misstatement arising from the Novopay payroll system, which may still
contain errors. As a result, we carried out procedures to minimise the risk of material errors arising from
the system that, in our judgement, would likely influence readers’ overall understanding of the financial
statements.

We communicate with the Board of Trustees regarding, among other matters, the planned scope and timing of
the audit and significant audit findings, including any significant deficiencies in internal control that we identify
during our audit.
Our responsibilities arise from the Public Audit Act 2001.

Other information
The Board of Trustees is responsible for the other information. The other information includes the statement of
responsibility, board member list, analysis of variance, and kiwisport report, but does not include the financial
statements, and our auditor’s report thereon.
Our opinion on the financial statements does not cover the other information and we do not express any form of
audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the other information. In
doing so, we consider whether the other information is materially inconsistent with the financial statements or
our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work, we
conclude that there is a material misstatement of this other information, we are required to report that fact. We
have nothing to report in this regard.

Independence
We are independent of the School in accordance with the independence requirements of the Auditor-General’s
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1
(Revised): Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and Assurance
Standards Board.
Other than the audit, we have no relationship with or interests in Thames High School.

Elaine Yong
RSM Hayes Audit
On behalf of the Auditor-General
Auckland, New Zealand

Thames High School
Te Kura Tuarua o Te Kauaeranga

Analysis of Variance (2019)
Introduction
Our analysis of variance summarises for our community the progress the school (board) has made in
achieving the aims and targets set out in our school charter. It shows parents, families and whānau
the actions taken to achieve these and how successful these actions have been for improving
student achievement.

From the Charter, Strategic Plan (2019)
VISION, MISSION AND VALUES VISION STATEMENT
Thames High School students will:
• Achieve to their potential in national qualifications
• Enjoy success today and be prepared for tomorrow
• Embrace the school values
MISSION STATEMENT
•

To inspire life-long learners who actively build a diverse, just and sustainable society

VALUES STATEMENT
The Thames High School community upholds and promotes the values of:
• respect for others, learning, environment, self
• integrity, honesty and responsibility
• service for the common good
• excellence through perseverance and resilience
• equity through fairness and social justice
We embody the spirit of turangawaewae or belonging. We honour the Treaty of Waitangi and the
wairua of all. In partnership with our community we prepare for tomorrow’s world.

STRATEGIC GOALS 2019 – 2021
In 2018 the Board of Trustees undertook an in-depth community survey. Following the analysis of
the survey the following strategic themes emerged:
•
•
•
•

Raising community perception of the school
Improving communication within and beyond the school
Ensuring effective school discipline processes
Ensuring effective school self-review processes

The following strategic goals were set:
1. School internal evaluation and review processes will use evidence-based practices to reduce
disparity in achievement between boys and girls, and Māori and non-Māori students.
2. Thames High School is recognised as the school of choice in the Thames community.
3. Communication, both within and beyond the school, will be effective.
The following Annual Goals and Annual Targets were identified.
Annual goals
1. Review and evaluation of school
processes will include restorative
practices, whānau/rōpū teacher role,
reporting to parents, effective use of
student achievement data and teacher
inquiry into practice.

Target(s)
-

2. Our community will have a positive
perception of Thames High School.

3. School discipline practices will be fair,
consistent and effective, with wellunderstood boundaries and
consequences.
4. Student behaviour and appearance,
both within and beyond school, will be
of a high standard.
5. There will be an improvement in NCEA
results for boys.
6. There will be an improvement in NCEA
results for Māori boys.

1. Communication indicators – parent
survey data will show 20% positive
change
2. Community survey to check for
changes in perception – community
survey data will show 20% positive
change
-

-

3. NCEA Level 3 boys target – 60% (to be
at or above the 2018 national and
decile rate for boys at level 3)
4. NCEA Level 1 Māori boys target – 73%
(to be at or above the 2018 national
rate for all at level 1)
5. Merit endorsements target – increase
to 22% at level 1, 2 and 3

Analysis of Variance
Strategic aim (1)
Annual goal / target (s)

Target(s)

School internal evaluation and review processes will use evidence-based practices to
reduce disparity in achievement between boys and girls, and Māori and non-Māori
students.
1. There will be an improvement in NCEA results for boys.
2. There will be an improvement in NCEA results for Māori boys.
1.
2.
3.

Strategies
Planned actions

NCEA Level 3 boys target – 60% (to be at the 2018 national and decile rate for
boys at level 3)
NCEA Level 1 Māori boys target – 73% (to be at the 2018 national rate for boys
at level 1)
Merit endorsements target – increase to 22% at level 1, 2 and 3

Develop and implement strategies to deliver improved NCEA Level 3 and UE results
• Target groups of learners based on achievement data are established to
implement interventions aimed at raising achievement.
• Implement the use of Assay3 for monitoring and reporting on student learning
progress, across all learning areas and year levels.
Review of course design and the pathways for at-risk students
• Meet with stakeholders (from our Māori community) to seek advice on
appropriate consultation – what it could look like, who can support us in this and then to develop a Te Ao Māori Strategic Plan to support success for our
Māori students as Māori
Develop an effective Teacher appraisal process
• Teacher inquiry will be a focus and integrated as part of the appraisal process
for all teachers led by the SLT.

Baseline and Outcome
Data

1. NCEA Level 3 boys target – pass rate at least 60% (i.e. the 2018
national and decile band rate for boys at level 3).
NCEA

2018
THS

2018
DECILE 5

Level 3
Year 13 Boys

47.5%
(19/40
Boys)

52.5%

2018
DECILE 47
60.3%

2018
NZ
Average
61%

2019
TARGET

2019
ACTUAL

60%

57.8%
(26/45
Boys)

2. NCEA Level 1 Māori boys target – at least 73% (i.e. 2018 THS rate
and above the national average for ALL at level 1).
NCEA

2018 THS

2018
DECILE 5
(Boys)

2018
DECILE 47 (Boys)

2018 NZ
Average
(ALL)

2019
TARGET

Level 1
Year 11
Māori Boys

73.2%
(Boys)
68.4%
(13/19
Māori
Boys)

68.8%
(Boys)
54.7%
(Māori
Boys))

71.6%

72.4%

73%

2019
ACTUA
L
Māori
Boys
59.1%
(13/22
Māori
Boys)

3. Merit endorsements target - increase to at least 22% at level 1, 2,
and 3.
NCEA

Actions
(What was done)

2018
2019
2019
RESULTS
TARGET
ACTUAL
Merit
Level 1
Level 1
Level 1
Endorsements
18.2
22%
26.5%
Level 2
Level 2
Level 2
20.2%
22%
17.4%
Level 3
Level 3
Level 3
20.8%
22%
27.5%
1. NCEA Level 3 boys target – pass rate at least 60% (i.e. the 2018
national and decile rate for boys at level 3).

A focus across the school was to identify our priority learners within each
department and implement a strategy plan to increase achievement. This was
addressed through the department goals as follows:
●

●
●

●
●
●

●

Tracking and monitoring of students/taiohi was implemented in each
department with the focus on students/taiohi who are male and identify as
Māori. In the Physical Education and Health department, “The focus 5” was an
inquiry into 5 students in a holistic way to support achievement in the subject
area.
Most departments had a specific goal around making subjects more practical or
“hands on” learning activities (to reflect preferred learning modes for boys).
Implementation of the “Year 13 make a plan” programme. ILPs (Individual
Learning Plans) developed at the start of T3 for year 13 taiohi that do not have
a plan. Meet with the Careers Advisor and year 13 deans.
Extra tutorials after school were offered by Careers Advisors to support taiohi
scholarship applications.
ILPs and one-on-one to plan for tertiary education.
“Catch up day” which happens on the last day of each term. This was extended
at the end of the year with some students/taiohi remaining at school to work
with teachers/kaiako to increase credits or gain an endorsement.
The tracking and monitoring coordinator works closely with the year 13 deans
and Whānau kaitiaki to identify, track and monitor academic progress over
term 3 and initiate a ILP for taiohi at risk of not achieving NCEA level 3 or
equivalent qualification.

2. NCEA Level 1 Māori boys target – at least 73% (to be at the 2018
national rate for boys at level 1).
The following strategies have been adopted.
●

●

●

Te Ao Māori strategic rōpū was established made up of our school community.
They have contributed to the school charter and developing a strategic plan to
support and embrace Māori achieving and succeeding as Māori.
Te Rōpū Pānoni (made up of 8 members) working with the Ministry of
Education to use a capability framework to provide a baseline and strategies to
accelerate Māori student achievement.
Centrally funded PLD specifically focused on Culturally Responsive Pedagogy
through Poutama Pounamu and the use of the Rongohia Te Hau tool within the
classroom to gather and analysing a range of evidence to enable school leaders
and teachers to ‘get a sense’ of the extent to which cultural relations for
responsive pedagogy is evident across a school.

●

●
●

●

●

THS successfully applied for funding through the Ministry to be part of the
“Regional Mentoring Programme '' to provide mentoring support to learners at
risk of not achieving NCEA or equivalent qualification by supporting learners’
attendance and engagement.
The implementation of “My holistic pathway” snapshot booklet across ALL year
levels of the school to monitor taiohi progress by the Rōpū/Whānau kaitiaki.
Tracking and monitoring coordinator was appointed to provide a more
coherent approach to tracking and monitoring of priority learners across the
school.
Year 11 dean/kaitiaki working closely with Tracking and monitoring
coordinator, Whānau kaitiaki, kaiako and parents developing an ILP (Individual
Learning Plan) for priority learners.
The implementation of the Year 11 “Adventure Studies” cross curricular
programme, integrating Outdoor Education, Science and English.

3. Merit endorsements target - increase to at least 22% at level 1, 2, and 3.

●

Outcomes
(what happened?)

Worked with students/taiohi at Year levels 11, 12, 13 with a focus on merit
endorsement. This was done through the dedicated catch up day at the end of
each term. This was extended at the end of the year with some students/taiohi
remaining at school to work with teachers/kaiako to increase credits or gain an
endorsement. There is also a follow up at the beginning of the year working
one-on -one with taiohi.

1. While the target was not met, there was a significant
increase from 47.5% to 57.8%.
2. The school (59.1%) did not meet its target of 73%.
3. We exceeded our target of 22% at level 1 with 26.5% and at
level 3 with 27.5%. We did not meet the target of 22% for level 2
only gaining 17.4%.

Commentary
Reasons for the
variance
(why did that happen?)

1. NCEA Level 3 boys target – pass rate at least 60% (i.e. the 2018
national and decile rate for boys at level 3).
Although the target above was not met, there was a significant increase in pass
rate from 47.5% in 2018 to 57.8% in 2019.
2. NCEA Level 1 Māori boys target – at least 73% (to be at the 2018
national rate for boys at level 1).
This target of 73% was set against the Thames High School L1 boys results for
2018, reflecting our aspiration that Māori achieve success as Māori and that the
current disparity between Māori and non-Māori and girls and boys is closed.
In 2018, 68.4% of Maori boys achieved Level 1. This represents 13/19
boys in this cohort. The result was significantly above the decile 5
average of 54.7%. Caution must be taken when numbers of students are

less than 20, percentages are skewed by individual variability, rather
than representative of a cohort.
In 2019, 59.1 % (13/22) of Māori boys achieved NCEA Level 1. The result was
above the decile 5 average of 55.7%. Relative to the 2018 cohort the 2019
cohort did not achieve as well, and that is due to the individual needs of taiohi.
Out of the 43 boys at Year 11, 22 were Māori.
Out of the 22 boys:
● Five boys left school during the 2019 year
○ Four left without a qualification for employment.
○ One left and returned at the start of 2020 to complete Level 1,
which is suitable for his learning progression.
● 17 boys
● 13 achieved NCEA L1 with 2 leaving school at the end of 2019.
One taiohi relocated to another school with the other
● One was not attending due to health issues (enrolled with NHS)
● One left at the start of 2020 without any qualification
● Two did not gain NCEA Level 1 but have been retained in Year
12.
Out of the 22 Māori boys from the 2019 cohort, 14 have moved into Year 12
and 3 are completing NCEA Level 1.
1. It was pleasing to meet the target at Level 1 and Level 3.
We did not meet the target of 22% merit endorsement at Level 2 as
there was an increase in endorsement with excellence from 13.5% in
2018 to 21.7% in 2019 which is a much better outcome.
Level 1
In 2018, 40.3% of Year 11 students that achieved Level 1, achieved with
endorsement (22.1% with excellence and 18.2% with merit). The decile
5 endorsement average was 45.8%. Thames High was below the
average.
In 2019, 42.2% of Year 11 students that achieved Level 1, achieved with
endorsement (15.7% with excellence and 26.5% with merit). The decile
5 endorsement average was 44.2%. Thames High was only slightly
below the average.
This is an improvement on the 2018 result, both directly and relative
to the comparison group

Level 2
In 2018, 33.7% of Year 12 students that achieved Level 2, achieved with
endorsement (13.5% with excellence and 20.2% with merit). The decile
5 endorsement average was 32.5%. Thames High was slightly higher.
In 2019, 39.1% of Year 12 students that achieved Level 2, achieved with
endorsement (21.7% with excellence and 17.4% with merit). The decile
5 endorsement average was 34.3%. Thames High was significantly
higher.
The 2019 result is a significant improvement on the 2018 result, both
directly and relative to the comparison group.
Level 3
In 2018, 34.0% of Year 13 students that achieved Level 3, achieved with
endorsement (13.2% with excellence and 20.8% with merit). The decile
5 endorsement average was 34.6%. Thames High was comparable.
In 2019, 43.5% of Year 13 students that achieved Level 3, achieved with
endorsement (17.4% with excellence and 26.2% with merit). The decile
5 endorsement average was 34.8%. Thames High was significantly
higher.
The 2019 result is a significant improvement on the 2018 result, both
directly and relative to the comparison group.
Evaluation
(where to next)

Overall the NCEA results for Thames High School across all levels for 2019 are
above the national average and above the decile school average for Level 1 and
2 with just sitting under the decile school average at Level 3.
In future, endorsement targets will be set to include both merit and excellence
endorsements in order to better analyse the achievements of students.
Plans for tracking and monitoring more closely have been implemented for
2020.
A further breakdown of gender/ethnicity to better analyse and compare the
achievement of students within specific groups, and set targets accordingly. For
instance there are disparities between Male/Females and, Non-Māori/Māori.
These disparities become greater for UE Literacy, L3 - University Entrance. The
gap also widens for Merit and Excellence endorsements at L2 and L3.

Strategic aim (2)
Annual goal / target (s)

Planned Strategies

Thames High School is recognised as the school of choice in the Thames
community.
1. Our community will have a positive perception of Thames High
School.
2. School discipline practices will be fair, consistent and effective,
with well-understood boundaries and consequences.
3. Student behaviour and appearance, both within and beyond
school, will be of a high standard.
Conduct a community survey to gain a baseline for perception of
Thames High and check for changes in perception.
A full review of the effectiveness of current discipline processes is
conducted and outcomes presented to BOT.
Revisit Teacher PLD on ROLES
A rōpū was established at the start of 2019 to rebrand THS ROLES. This
kaupapa forms part of the values for the school and is implemented
daily through our pastoral care system and within the classroom. ROLES
is also celebrated through assemblies. This is now part of the school
charter.
Restorative Practice
Implement changes to restorative practices as a result of the review of
discipline process, and communicate outcomes to all parties.
Uniform
Develop and implement a plan to ensure that published uniform
standards are consistently enforced.

Target(s)
Baseline
Data
Actions
(What was done)

Outcomes
(what happened?)

Whānau and Rōpū systems
Review of whānau and rōpū systems to be completed and changes made
based on outcomes.
Community survey data will show 20% positive change.
Anecdotally there have been concerns expressed about the behaviour
and appearance of Thames High School students.
A targeted baseline parent survey was used in Term 1 to establish the
perception ‘levels’ and a follow up survey in term 3 was to be used to
assess whether perception ‘levels’ have changed.
There was a focus on ROLES, consequences and the Whānau and Rōpū
programmes were reviewed. Changes to Whānau and Rōpū were
implemented. This included a senior whanau mentoring booklet,
focusing on values, wellbeing, goals and academic tracking.
The baseline survey of parents was carried out with 28 responses.
There were a large number of statements that were rated on a five point
scale from strongly disagree to strongly agree, with a neutral or not sure
mid-point.

Commentary
Reasons for the
variance
(why did that happen?)

Evaluation
(where to next)

Some key findings related to the perception of the school and
communication (percentage of strongly agree and agree)
- 57% were ‘generally happy’ with the quality of schooling
- 46% would recommend to other parents
- 68% felt that the cultural identity of their child was recognized
and respected.
- 71% were happy with the communication from the college.
- 82% felt as though the school were responsive to any concerns
- 42.9% indicated that the school provided clear feedback about
learning
- 64% were positive that their child felt like they belonged
- 43% were positive about the quality of information about their
child’s progress
- 68% were happy with the quality of information about school
events and activities.
A follow up survey was not completed in Term 3 to make comparisons as
to whether the school met its target of 20% positive change.
This was primarily due to management changes in 2019 including the
retirement of the principal. However, it would be unusual for such a
change of perception expected to have shown itself in one year.
As part of a revised self-evaluation process, a community survey for
whanau, taiohi/students and Kaiako/teachers will be developed and
implemented in 2020. Results will be used to help establish direction for
annual plans, and monitor changes in perception on a more realistic
timescale. Ideally the survey will be completed every year, with progress
evaluations of some aspects taken annually.
The strategies to improve the perception of the school in the community
and a sense of pride in the school will focus on these actions:
1. Consistency in the behaviour expectations and management
(corrective strategies) through reinforcing the PB4L matrices of
expectations and consequences. This includes reinforcing THS
tikanga and values at all possible times. How to conduct
corrective conversations and investigate professional
development for those kaitiaki/kaiako working with students
with significant behaviour needs. This includes communication
of and follow up on uniform expectations.
2. An evaluation of the perceptions and success of Whānau and
Rōpū programmes to meet their pastoral and mentoring goals.
This will be from the perspectives of taiohi and kiako against
established rubrics of the nature of successful programmes (e.g.
Wellbeing for Success).

Strategic aim (3)

Communication, both within and beyond the school, will be effective.

Annual goal / targets
Target
Planned actions

-

Regular, timely communication with parents about school events and
current issues.
•
•
•
•

•

Data
Actions
(What was done)

Regular, timely contact from whānau and rōpū teachers/kaitiaki with
parents
Regular sharing of school successes with the community, through a
variety of appropriate media
Marketing coordinator with appropriate experience in education and
marketing is engaged
Communication and marketing plan is developed and implemented
There is a commitment to encourage more Thames parents to choose
THS as their school of choice through development of appropriate
communication channels

N/A

Much more emphasis was placed on visiting and communicating with
contributing schools, and holding successful open day. The consequence
of that was an increased Year 9 enrolment at the start of 2020.
The board engaged an external consultant to help us develop a
marketing plan. This company was chosen as they had a background in
Secondary Schools, and had understanding of what we were looking for.

Outcomes
(what happened?)

Commentary
Reasons for the
variance
(why did that happen?)
Evaluation
(where to next)

The marketing plan is in its initial stages, where we have had
introductory meetings, and consultation of SLT and Board
Representatives. The consultant is interviewing a selection of students,
teachers, and other members of the community to gage the perception
of Thames High School
We are waiting on the finalised plan, expected end of Term 2 2020, so
we can then implement this. Once the plan is completed, a structured
communication and marketing plan will be established.
This strategic intent will be continued in 2020, and including reviews of
communication channels/media.

Reports on special and contestable funding

KIWISPORT

Kiwi sport is a Government funding initiative to support students’ participation in
organized sport. In 2019, the school received total Kiwisport funding of $10,902.75
(excluding GST). The funding was spent on maintaining a sports co-ordinator with the
school to constantly promote sports. As a consequence 52% of students represented
the school in sports.

