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Infroduction

All schools and kura must prepare an annual report under section 134 of the Education
and Training Act 2020. The annual report is a key accountability document that school
boards are required to prepare to inform and report to stakeholders including the Ministry,
Members of Parliament, parents, and the wider community of schools and kura.

It shows how school boards have applied their financial resources to achieve the goals
set out in their strategic plan.

This is our annual report' that reports on the school’s progress, including a statement of
variance, and financial statement (audited accounts). The report is submitted to the
Ministry of Education by 31 May and published thereafter.

The Statement of Financial Position may only be reported once the accounts are audited,
consequently the final Annual Report may be delayed as we have no control over the
completion of our audit. The guidance from he Ministry Of Education states:

“As soon as practicable following the completion of the audited annual financial statements the school board
must ensure that its annual report is available to the public on a welbsite maintained by or on behalf of the school
board (5136 Education and Training Act 2020).

' Sect. 134 Education and Training Act (2020)
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Opening report - 2023

After enduring years of pandemic-related disruption, hopes for a year of normalcy were
dashed Cyclone Gabrielle. Despite being relatively fortunate compared to some areas,
such as Tamaki Makaurau, Tairawhiti, Hawkes Bay, and Northland, we faced several days
of closure at the start of the year. Roads were either closed or left in a fragile state, causing
uncertainty about routes and anxiety about further closures.

From this disrupted start, however, arose the opportunity to commence the year with a full
school powhir—a highlight we aim to continue. We withessed the resilience of those
affected by the closure of State Highway 25A, who showed great determination in
continuing to attend our school.

Much of the year was impacted by industrial action as teachers advocated for better pay
and conditions. Strikes, rostering home, and working to rule resulted in more days off and
disrupted continuity, particularly for young people. Fortunately, an agreement was
reached in August. While we appreciate the fortitude and efforts of students and teachers
to catch up on lost learning, it is likely that achievement levels have been affected.

Despite the disruptions, we can reflect on several highlights and successes in 2023.
Noteworthy moments include ongoing improvements to our buildings, finalizing the new
uniform, hosting the annual sports exchange with Northcote College (and winning the
rugby!), reaching the final of the first XV competition, the senior school ball, and the
achievements celebrated at the Sports Awards, senior and junior prizegiving ceremonies.

Other highlights include:

Goldfields School — the agreement to set up a satellite class from 2024, to allow an inclusive
pathway for young people who attend the Thames South satellite class.

Ka ora, Ka Ako or Healthy School Lunches — we worked very hard at the close of 2023 to
get this over the line, and big thanks to S Baker who made sure we had several proposals
to trial.

New No Phones in School Policy (No phones seen or used!) — The school policy was
developed in 2023, ready for 2024, before the national regulation. This was positive as
significant rules such as this require community consultation. The MoE did publish some
guidelines for the national directive - our policy meets the requirements. The example policy
and guidelines are very similar.

Uniform 2024 — New for some! After significant consultation and process, it was great to
confirm the new supplier, NZ Uniforms. In addition, new Uniform and Presentation Guidelines
were approved by the board.

New 2024 Timetable Structure — after consultation (staff, students, and board) the timetable

for 2024 was changed from 20 x 75-minute periods to 25 x 1-hour periods. Some subjects
(art, food, and mechanics).
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We were successful in have the Active As project approved by Sport NZ — this project will
promote activity for wellbeing and engagement. Thames High is one of six schools in
Waikato (40 across NZ) who are involved in three-year project. Key components include
Active Breaktimes, Active Spaces e.g. Gym access, Zwift cycling, Games Space, Disc Golf,
Rangatahi Kaha programme - timetabled active as hour for Year 9 — equipment / outside
providers for the 4 streams - Environmental, Culture, Performing Arts, Physical Activity.

The well-being and success of our young people are supported by a vilage—Kaiako
(teachers), kaimahi (all staff), parents, whanau, and friends. We extend our gratitude to
everyone who, in every little or big way, contributed to supporting our young people.
Special thanks to those who coached and managed sports feams and other activities,
enriching our school community.

Many thanks to our school board for their continued commitment and support. They spend
many hours setting strategic direction and monitoring the progress of the school.

Thanks very much to our hardworking teaching and non-teaching staff. Your efforts create
the success we recognise tonight.

Many thanks to the senior student leaders who have been positive role models and made
sure that school spirit was lifted.

As we reflect on the past year of academic and personal growth, let us remember that
success is not measured solely by achievement and awards. It is the character, resilience,
and the enduring commitment to learning that truly define us.

Ngd manaakitannga

Michael Hart
Tumuaki / Principal
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Statement of variance: progress against targets

Our statement of variance summarises the progress we have made in the last year towards achieving the
outcomes and targets set out in our annual plan. It offers explanation for any differences and how we will

address targets that were not achieved (i.e. next steps)

The 2023 Strategic and Annual Plan is available for reference.

Link to 2023 Strategic and Annual Plan

Strategic Intent 1: We are committed to the intent of Te Tiriti o Waitangi.

Summary of progress against targets

Targets

e Te Ao Haka and Te Reo M&ori engagement
and retention improves.

e Curriculum development is on track for
2026 implementation of Te Mataiaho (NZ
Curriculum Refresh)

e We will have strengthened our connections
with our stakeholders (Te Ao Mdori Strategic
Ohu).

e Hikairo Schema is embedded into
everyday practice.

e Social studies foundation of Aotearoa NZ
Histories is implemented.

e The Year 9 and Year 10 curriculum will be
embedded, and we will be prepared for
the NCEA change programme for Year 11.

Summary of progress / achievement

Comments on variance as appropriate

Te Ao Haka and Te Reo Maori engagement confinues to
improve. Our kapahaka group has been invited to open
some functions around Thames, such as the Careers
Expo.

All subjects with Level 1 classes have implemented the
revised curriculum. Planning for Level 2 in 2028 and Level
3in 2029 (revised timeline) is ongoing.

The curriculum Refresh in Years 9 and 10 has been
implemented in English, M&ori, Social Studies, and
Mathematics. Other subjects are on track for
implementation: Science for release in 2024; Technology
for release in 2024; The Arts for release in 2024 and Health
and Physical Education for release in 2025.

The Te Ao Mdaori Strategic Ohu continues to meet twice
a term, and have had input to the review of the
Strategic Priorities and Success Measures of our Strategic
Plan

Departmental action plans for use of the Hikairo Schema
were presented to all during staff PLD in Term 3.

Aotearoa NZ Histories implemented at both years 9 and
10, with the Understand, Know, Do framework guiding
the teaching of the subject (see bullet #3 in the first
column above)

Work continues on the development of the above
framework for all subjects to meet the implementation
fimeline above.
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Strategic Intent 1: We are committed to the intent of Te Tiriti o Waitangi.
Strategic Priority 1.1 Our curriculum and other programmes will promote equity and excellence to reflect the aspirations of mana whenua.

Actions
The main actions from the
Annual Plan

Strengthen our culturally responsive
curriculum consistent with Te
Mataiaho / the Refreshed NZ
Curriculum

Strengthen our assessment
practice, consistent with NCEA
Change Programme.

Build relationships with Maori,
involve them in decision making,
and partner with them to support
rangatiratanga, and Madori
educational success as Maori®

2 What do you need fo do to address targets that were not achieved. Consider if these need to be included in your next annual implementation plan.

3 NELP 2

What did we achieve?
What were the outcomes of our actions?e
What impact did our acfions have?

e Revised our curriculum timeline, although the changes
for NCEA dominate teacher time rather than
curriculum.

All teachers completed a workshop as part of PLD
about the whakapapa and implementation of Te
Mataiaho, used to scaffold development of Graduate
Profuile.

o All teachers completed a workshop overview of the
Understand, Know Do structure of Te Mataiaho
Consulted on the creation of a graduate profile with
all staff, parents and Te Ao Mdori Strategic Ohu, so we
can build on this in 2024.

Reviewed the Teacher and Student Handbooks to
ensure all stakeholders know the assessment
requirements for NCEA and the processes af THS.

e Adjusted moderation procedures so all teachers
complete the full requirements of their assessments.
Revisited needs for subjects that did not meet the
standard for moderation to support teachers in those
subjects (PLD, consultation, NIFs etc)

Utilised the support of the NCEA Implementation
Facilitators to ensure assessment needs at Level 1
(revised) are clear and meet the requirements.

e TAMSO hui included consultation for revised 2024-2025
Strategic Plan; while “Maori Achievement Plan™ is part
of that plan, a specific document was not drawn up.
Did not formalize a written agreement / Kawabata not
a priority for Ngati Maru.

Plan to celebrate Matariki,
collected.

materials for

hangi

Reasons for any differences
(variances) between the target and
the outcomes

e Disruptions in 2023 included weather and
industrial action where the time for initiatives
was very curtailed by the PPTA and therefore
staff engagement.

e Overload of external imperatives and lack of
clarity externally means we struggle to get
fraction.

e The consultation with students did not
happen as we left the process until Term 3,
and then Term 4 was too busy.

e The ‘curriculum map' remains a concept or
desirable but workload and other pressures
detracts from this.

e As above, the industrial disruption in Term 1
and 2 made progress slow.

e An assessment calendar was not completed
in 2023 and remains an objective for 2024. It
was a struggle to find a coherent process
that worked for our kura.

e Ngati Maru Runanga agreement /
Kawabata not a priority for Ngati Maru.
Difficult fo get time to discuss, with other
priorities.

e The plan for Matariki remained limited to
classroom focus on subject connections to
the meaning of Matariki, as we struggled to
create community engagement for a fuller
recognition.

Planning for next year — where to
next?2

o Complete the graduate profile workshop with
a representative student group and construct
a draft for further consultation.

Create a timeline of implementation
reflecting the changing national imperatives
and clarity fort a curriculum map.

Will need to have specific templates and
support for HoDs to complete.

An assessment calendar to be developed for
all subjects and levels and for students.

Students to monitor their own assessment and
credits with whanau.

Until plan and department plans to include
specific strategies to strengthen literacy,
numeracy and Mana orite mo te matauranga
Maori

Maori achievement plan or similar is tabled
for TAMSO in 2024.

To plan a larger recognition of Matariki at THS.

To continue to ensure THS reflects its bicultural
and multicultural population.
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Strategic Intent 1: We are committed to the intent of Te Tiriti o Waitangi.
Strategic Priority 1.2 We are committed to working together as a diverse community through culturally responsive relationships and pedagogy.

Strategic Priority 1.3 We will nurture understanding

Actions
The main actions from the
Annual Plan

Enhance sustainable culturally

responsive practices at the school.

Develop our pedagogical /
instruction model incorporating
culturally responsive practices.

Actively participate in the Thames
Te Kauaeranga Kahui Ako
(Community of Learning)4

Strengthen our understanding of
local whenua and historical
narratives, building on the
relationships already formed with
our Kahui Ako and Ngati Maru.

4 NELP 2

What did we achieve?
What were the outcomes of our actions?e
What impact did our actions have?

e Continued increase in the use of Te Reo, and tikanga.

e Began korero on development of Pepeha for the kura.

e Te Ao Mdori within curriculum is offered but uptake is
variable (numbers and retention).

e Did not complete and audit of ‘white spaces, but

TAMSO korero about whakairo and Pou Maori was

initiated.

Supported our kapahaka group fto perform in the

regional competitions.

Supported the Ngakau Carving Symposium at Thames

South School by purchasing an item for the school.

Did not complete updates evaluation of cultural

capabilities.

Hikairo Schema included in PLD. Completed in
Departments and presented to all in PLD. All teachers
reflected on their practice as part of PGC process.
Professional leaning Understand the whakapapa of Te
Mataiaho

Full participation and active liaison with KA leader and
shared roles (ASTs, LSCs, Te Hononga / Check and
Connect). Challenging at times, as the leadership is
external.

PLGs for Kahui Ako well attended and other PLD
opportunities were offered.

Focus areas for Within School teachers (WSTs), but the
Action Plans, and accountability to them were not
effective.

The Year 9 and 10 curriculum areas in Social Studies
have effectively incorporate local narrafives and
contexts.

Ngati Maru Runanga partnership for Whakatupu
Tetekura supporting Mdori Student engagement and
connection with Matai Wheta.

of our historical belonging

and whenua.

Reasons for any differences
(variances) between the target
and the outcomes

e White Spaces Audit: Unable to get TAMSO
representative to complete through a Te
Ao Mdaori lens.
Plan to offer workshops for staff, students
and community on Te Tiriti o Waitangi put
off to 2024 due to availability of facilitators.
e TAMSO - debating the use EPO SIF tool
compared with older SIF tool. Unable to
agree on appropriate culturally
capabilities framework with TAMSO.

Difficult to adapt Rongohia Te Hau tool due
to RAPLD not being approved.

e Shared instructional model is under
development along with Graduate Profile
but challenging to ‘find the time’ required
to develop (co-construct) with other
demands (especially NCEA Changes).
Only a small number of staff took the
opportunity to attend workshops outside of
8.30 — 3.30 pm or beyond, e.g. Te Reo
courses. Workload pressures.

e A coherent templated for a WsT Action
Plan was not developed, and regular
liaison with SLT was not proactive enough.

While Whakatupu Tétékura grew, there
were issues with balancing in-school needs
with the withdrawal programme.

Planning for next year — where to
next?

e To ensure the significance of our taonga is
clearly understood by all and displayed
appropriately in the school.

Continue to explore evaluation (aromatawai)
with Te Hikairo Schema.

Offer workshops for staff, students
community on Te Tiriti o Waitangi for 2024.
Agree on capability framework — aiming for
current SIF as it aligns with continuous
improvement model.

Complete the Pepeha o Te Kura with Ngati
Maru and TAMSO.

and

Use Rongohia te Hau (RTH) evaluation — adapt
and use to assess CRRP in the classroom,
alongside Te Hikairo Schema and Niho Taniwha
and SIF.

Continued focus on Te Mataiaho as part of the
curriculum change programme.

Contfinue fo provided support and
encouragement for WsTs and other KA roles.
Provide template for Action Plan and
designated sharing and support meetings; have
expectation of reporting outcomes.

Whakatupu Tétékura : look to rotate times on
the timetable so that they do not miss the same
class every week.

Ensure all teachers know and understand the
story behind our carving.
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Strategic Intent 2: All taiohi / students will progress to their highest potential.

Summary of achievement against targets
Refer to the data tables on the pages that follow.

Targets Summary of progress / achievement
Comments on variance as appropriate

1. All Taiohi / students achieve = Not Achieved, although level 3 courses rated best. An ambitious target,
at least 14 credits per needing fo be reframed, e.g. 80% to achieve 14 cr or more.
course af Year 11 and 12
credits per course at Year
12 and 13 for at least five
courses. If this is achieved,
then the identified Target: 100%.

disparities will be reduced o Variance: -46%.
and eventually eliminated. - Average of 65% achieved 12 cr or more.

- 9 courses where 50% or more of students achieved 14 cr or more.
- 1 course where all students achieved 14 cr or more.

Level 1 courses
- 19 courses, 17 with 14 cr or more credits offered.
- Average of 54% of students in level 1 courses achieved 14 cr or more.

Level 2 courses
- 33 courses, 27 with 12 cr or more credits offered.
- Average of 54% of students in level 2 courses achieved 12 cr or more.
Target: 100%.
o Variance: -46%.
- 8 courses where 50% or more of students achieved 12 cr or more.
- 2 courses where all students achieved 12 cr or more

Level 3 courses
- 28 courses, 22 with 12 cr or more credits offered.
- Average of 75 % of students in level 3 courses achieved 12 cr or more.
Target: 100%.
o Variance: -25%.
- 20 courses where 50% or more of students achieved 12 cr or more.
- 8 courses where all students achieved 12 cr or more.

2. The gender difference in Not Achieved: the gap for Level 2 2023 (-13%) is much worse than for Level 1
achievement of NCEA level 2022 (+6%). Relative to level 1 male achieved poorly.
2 for Year 12 2023 will be Females Males Difference
reduced by at least 25% Male cf Female
relative to the previous year | Level 12022 71% 77% (34/44) +6%
(NCEA level 1 / Year 11 (29/41)
cohort) Level 2 2022 88% 74% -14%
(29/33) (29/39)
Level 1 64% 66% 0%
2023 (25/39) (27/41)
Level 2 2023 80% 67% -13%
(20/25) (22/33)
3. The difference in Achieved: the gap for Level 2 2023 (-4%) is significantly smaller than the gap

achievement of NCEA level @ for Level 1 2022 (-15%).

2 for Maori and non-Maori

at Year 12 2023 (will be Mdaori All Difference

reduced by at least 25% Maori cf All

relative to the previous year Level 12022 59% 74% -15%

(NCEA level 1/ Year 11 (19/32) (63/74)

cohort) Level 2 2022 67% 81% -14%
(18/27) (58/72)
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Endorsements at Level 2:
The rate of combined merit
and excellence
endorsements for Maori for
Year 12 2023 (Year 11 2022)
cohort will be improved by
at least 25% relative to the
previous NCEA level 2
results.

Literacy: At least 50% of
Year 9 and 10 who are
below curriculum
expectations will have
accelerated progress (i.e.
more than one year’s
curriculum progress in one
year).

Attendance: The proportion
of students who attend
‘regularly’ (above 90%) will
be increased by 25%
relative to the previous
year.

Level 1 51% (20/39) 65% -14%

2023 (52/80)

Level 2 2023 68% 72% -4%
(13/19) (42/58)

Not Achieved: the gap for Level 2 2023 (-4%) is

Approximately the same for Level 1 2022 (-4%). As the gap did not decline,

not achieved. But the numbers are small so % are skewed.

Mdaori All Difference
Maori cf All
Level 1 2022 10.6% 14% -4%
(2/19) (14/63)
Level 2 2022 11.2% 29% -18%
(2/18) (17/58)
Level 12023 | 70% (7/10) 65% -15%
(52/80)
level22023 | 8% (1/13) | 12% (5/42) -4%

Year 9: Achieved

31 of 63 (49%) of those below or well below made more than average
progress in one year. Excluding those with insufficient entry or exit data, 62%
experienced accelerated progress.

Year 10: Not Achieved

12 of 40 (30%) of those below or well below made more than average
progress in one year. Excluding those with insufficient entry or exit data, 34%
experienced accelerated progress.

Achieved: The proportion of students who attended regularly for the year,
increased from 19% to 27%. This is a 42% increase, exceeding the target.
However, this is a very long way from the new national target of 80% regular
attendance.

% regular Maori All Difference
attendance Mdaori cf All
2022 9% 19% -10%

(14/142) (71/379)
2023 18% 27% -9%
(24/135) (116/356)
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Commentary:

e There are significant proportions of students with low attendance, and this continues fo be the most
significant factor in determining ‘successes. The is significant disparity (lower attendance) for those
who statistically are identified as Madori, and therefore achievement rates reflect this. Overcoming
poor aftendance and engagement with school is a very significant local issue and requires a
community response, one that we have struggled to achieve.

¢ We confinue to have persistent disparities in qualification outcomes (NCEA) between Mdori and non-
Maori and different genders. The gaps vary significantly with different cohorts. The value of the
qualifications is not a given, with many of our whanau, expressing that they are more concerned
about wellbeing, over qualifications.

e The gaps begin at Year 9 with very significant proportions of students entering secondary school below
curriculum expectations for literacy and numeracy. These gaps are getting larger, so the gulf to bridge
to reduce disparities is growing.

e Progress is offen accelerated, yet NCEA achievement, especially beyond achievement levels
requires much higher literacy - in particular, writing competence. To achieves, comprehension and
the ability to respond to assessment tasks and complete them are challenges.

¢ Too many young people are inclined to not attempt, or not submit, and engagement with whanau
confinues to be a difficulty. Interventions in Term 4, require attendance and support, yet this is not
there for many of the students that are yet to achieve.

¢ We have not made much progress in the ‘credit culture’ to achieve rather than to seek
endorsement. Even more so we are providing ‘easy’ Unit Stfandard opportunities to achieve credifs.
These are sought after by students, rather than persisting in ‘more difficult’ content areas. The offer of
short courses, such and health and safety, first, drivers’ licensing, and other courses, remains a priority,
yet the pathways for Achievement Standards is less ‘necessary’ with the alternatives being there. If
we do not offer them, then the results will most likely be worse.

e Students are more inclined to pursue, and more likely to succeed, in internal assessments, where there
is limited need to recall or apply information in a fixed-time assessment. This comes from a long history
of education that values process (and inquiry) over knowledge. This is being picked up nationally, yet
the shift at primary schools is unlikely to be sustained and —if it is — will take generations to get through
to secondary.
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Reference - Summary Achievement Data

Target 1 — Courses and number of credits

Level 1 courses

COURSE Entries | Mincr | Max | Median | 14 cr or more 12 cr or more 5 cr or more % 14cr or more % 12cr or more % 5cr or more
cr cr
FUR1: Furniture 8 16 22 16 8 8 8 100.0% 100.0% 100.0%
MEC1: Mechanics 13 2 22 18 11 12 12 84.6% 92.3% 92.3%
ARTI1: Visual Arts 18 6 18 18 13 17 18 72.2% 94.4% 100.0%
SCI1: Science 69 4 23 15 47 58 63 68.1% 84.1% 91.3%
VADI: Visual Art Design 10 10 22 22 6 9 10 60.0% 90.0% 100.0%
ENG1: English 55 3 26 16 30 32 49 54.5% 58.2% 89.1%
HIS1: History 24 4 20 16 13 17 19 54.2% 70.8% 79.2%
GEO1: Geography 13 3 21 17 7 9 12 53.8% 69.2% 92.3%
PED1: Physical Education 44 3 17 17 23 31 43 52.3% 70.5% 97.7%
ECO1: Economics 2 4 16 10 1 1 1 50.0% 50.0% 50.0%
HTC1: Horticulture 27 2 30 13 13 14 20 48.1% 51.9% 74.1%
INT1: Infegrated Studies 26 3 22 13 12 16 22 46.2% 61.5% 84.6%
MUS1: Music 11 3 16 13 5 6 10 45.5% 54.5% 90.9%
FAB1: Fabric and Design 16 6 16 9 7 8 16 43.8% 50.0% 100.0%
TAH1: Te Ao Haka 8 6 34 9 3 4 8 37.5% 50.0% 100.0%
SUPL1: Supported Learning 10 3 19 9.5 3 3 9 30.0% 30.0% 90.0%
MAT1: Mathematics 57 4 15 11 17 17 47 29.8% 29.8% 82.5%
DRA1: Drama 8 4 17 6 | 2 4 12.5% 25.0% 50.0%
HOS1: Hospitality 18 3 10 8 0 0 16 N/A -- 0% N/A -- 0% 88.9%
DTC1: Digital Technologies 10 4 13 12.5 0 6 9 N/A -- 0% 60.0% 90.0%
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Level 2 courses

COURSE Entries | Min cr | Max | Median | 14 cr or more | 12 cr or more | 5 cr or more | % 14cr or more | % 12cr or more | % 5cr or more
cr cr
BUS2: Business Studies 1 16 16 16 1 1 1 100.0% 100.0% 100.0%
CLAZ2: Classical Studies ] 14 14 14 1 1 1 100.0% 100.0% 100.0%
ELA2: English For Second Language 3 30 35 35 3 3 3 100.0% 100.0% 100.0%
PSY2: Psychology 2 14 17 15.5 2 2 2 100.0% 100.0% 100.0%
SPA2: Spanish 1 15 15 15 1 1 1 100.0% 100.0% 100.0%
VAD2: Visual Art Design ] 20 20 20 1 1 1 100.0% 100.0% 100.0%
HIS2: History 12 4 23 14 7 10 11 58.3% 83.3% 91.7%
GEO2: Geography 6 3 18 15 4 4 5 66.7% 66.7% 83.3%
MUS2: Music 3 10 23 20 2 2 3 66.7% 66.7% 100.0%
HOS2: Hospitality 8 4 16 14 4 5 7 50.0% 62.5% 87.5%
DRAZ2: Drama 5 4 17 12 1 3 4 20.0% 60.0% 80.0%
ENG2: English 32 3 27 16 17 18 31 53.1% 56.3% 96.9%
TRM2: Travel 2 8 12 10 0 1 2 N/A -- 0% 50.0% 100.0%
FAB2: Fabric and Design 2 4 14 9 1 1 1 50.0% 50.0% 50.0%
FUR2: Furniture 7 3 23 7 3 3 5 42.9% 42.9% 71.4%
PHY2: Physics 7 3 23 7 2 3 4 28.6% 42.9% 57.1%
CHM2: Chemistry 11 10 15 10 4 4 11 36.4% 36.4% 100.0%
ECE2: Early Childhood Education 3 9 14 9 1 1 3 33.3% 33.3% 100.0%
HED2: Health Education 18 5 20 10 6 6 18 33.3% 33.3% 100.0%
GATE: Gateway 101 2 38 7 22 29 64 21.8% 28.7% 63.4%
LTM2: Learning Through Movement 7 4 13 10 0 2 5 N/A -- 0% 28.6% 71.4%
STA2: Maths with Statistics 25 2 15 11 7 7 18 28.0% 28.0% 72.0%
BIO2: Biology 19 6 18 10 5 5 19 26.3% 26.3% 100.0%
MAT2: Mathematics 20 4 19 8 3 5 17 15.0% 25.0% 85.0%
MEC?2: Mechanics 11 2 20 4 2 2 5 18.2% 18.2% 45.5%
COM2: Communication Skills 12 3 13 7.5 0 2 9 N/A -- 0% 16.7% 75.0%
PED2: Physical Education 19 3 14 10 3 3 17 15.8% 15.8% 89.5%
HTC2: Horticulture 12 4 13 9 0 1 9 N/A -- 0% 8.3% 75.0%
DAP2: Digital Applications 3 4 6 4 0 0 1 N/A -- 0% N/A -- 0% 33.3%
DTC2: Digital Technologies 1 6 6 6 0 0 1 N/A -- 0% N/A -- 0% 100.0%
ECO2: Economics 1 4 4 4 0 0 0 N/A -- 0% N/A -- 0% N/A -- 0%
LGS2: Legal Studies 2 4 4 4 0 0 0 N/A -- 0% N/A -- 0% N/A -- 0%
OED2: Outdoor Education 35 2 11 5 0 0 26 N/A -- 0% N/A -- 0% 74.3%
TRA2: Trades 5 2 7 4 0 0 1 N/A -- 0% N/A -- 0% 20.0%
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Level 3 courses

COURSE Entries | Min cr | Max | Median | 14 cr or more | 12 cr or more | 5 cr or more | % 14cr or more | % 12cr or more | % 5cr or more
cr cr

ART3: Visual Arts 3 14 18 18 3 3 3 100.0% 100.0% 100.0%
BUS3: Business Studies ] 15 15 15 1 1 1 100.0% 100.0% 100.0%
FUR3: Furniture ] 22 22 22 1 1 1 100.0% 100.0% 100.0%
JAP3: Japanese 1 24 24 24 1 1 1 100.0% 100.0% 100.0%
MEC3: Mechanics 4 14 16 14 4 4 4 100.0% 100.0% 100.0%
MUS3: Music ] 14 14 14 1 1 1 100.0% 100.0% 100.0%
PHO3: Photography ] 22 22 22 1 1 1 100.0% 100.0% 100.0%
VAD3: Visual Art Design 1 22 22 22 1 1 1 100.0% 100.0% 100.0%
HIS3: History 19 4 21 19 16 16 18 84.2% 84.2% 94.7%
TRM3: Travel 5 8 21 21 4 4 5 80.0% 80.0% 100.0%
ENG3: English 9 10 22 18 7 7 9 77.8% 77.8% 100.0%
PED3: Physical Education 18 4 20 16 10 14 15 55.6% 77.8% 83.3%
STA3: Maths with Statistics Level 2 31 4 20 16 20 21 27 64.5% 67.7% 87.1%
PSY3: Psychology 3 9 19 19 2 2 3 66.7% 66.7% 100.0%
SCI3: Science 21 4 16 12 7 13 17 33.3% 61.9% 81.0%
HED3: Health Education 5 5 14 14 3 3 5 60.0% 60.0% 100.0%
OED3: Outdoor Education 12 2 19 14.5 7 7 11 58.3% 58.3% 91.7%
CHMB3: Chemistry 14 3 15 15 8 8 13 57.1% 57.1% 92.9%
MTC3: Mathematics With Calculus 7 4 21 15 4 4 5 57.1% 57.1% 71.4%
BIO3: Biology 24 4 18 14 13 13 23 54.2% 54.2% 95.8%
GEO3: Geography 4 7 12 8 0 1 4 N/A -- 0% 25.0% 100.0%
PHY3: Physics 9 4 23 7 2 2 8 22.2% 22.2% 88.9%
COMS3: Communication Skills 1 6 6 6 0 0 1 N/A -- 0% N/A -- 0% 100.0%
DVC3: Computing 1 4 4 4 0 0 0 N/A -- 0% N/A -- 0% N/A -- 0%
FIT3: Fitness 4 10 10 10 0 0 4 N/A -- 0% N/A -- 0% 100.0%
HOS3: Hospitality 3 11 11 11 0 0 3 N/A -- 0% N/A -- 0% 100.0%
MAQB3: Te Reo Mdori 1 6 6 6 0 0 1 N/A -- 0% N/A -- 0% 100.0%
WEB3: Web Design 1 11 11 11 0 0 1 N/A -- 0% N/A -- 0% 100.0%
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Targets 2 - 3 - NCEA Achievement

2023 NCEA/UE Achievement (numbers # and percentages %) with comparison to National Average*

Achievement
Rates out of
those attending

Achievement of those who were attending at the end of the 2023

Comparison Average*

on 1 July 2023
All All Female Male Maori All Maori
NCEA 61% 65% 64% 66% 51% 63% 54%
level 1 (52/85) (52/80) (25/39) (27/41) (20/39)
NCEA 72% 72% 80% 67% 68% 73% 65%
level 2 (44/61) (42/58) (20/25) (22/33) (13/19)
NCEA 71% 80% 87% 71% 55% 64% 54%
level 3 (35/49) (35/44) (20/23) (15/21) (6/11)
UE 53% 59% 78% 38% 46% 38% 27%
(26/49) (26/44) (18/23) (8/21) (5/11)

* Achievement of schools with “Above Average Socioeconomic Barriers”

Target 4 - NCEA Endorsements

2023 NCEA Achievement with Endorsement (Merit or Excellence) - (humbers # and percentages %) with comparison to National Average*

All Female Male Maori Comparison Average*
A
Level / Year # | out of Yo # |outof | % |# | outof | % | # | outof Y%
L1 /Y11 24 52 46% | 17 25 68% | 7 27 26% | 7 10 70% 49%
L2 /Y12 5 42 12% | 4 20 20% | 2 22 9% 13 8% 26%
L3/Y13 14 35 40% | 10 20 50% | 4 15 27% | O 6 0% 28%

* Achievement of schools with “Above Average Socioeconomic Barriers”
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Target 5 - Literacy: Reading Comprehension (AsTTle reference)

Year 9 2023 Cohort

using curriculum level progressions (excluding where there are no start or end data - N/A below) from start of Year 9 to the start of Year 10\

63 in the target group (i.e. below expectations)

Year 9 Above % (excl. No At or Average % (excl. No Below (less % (excl. No No data Total
READING (4A and data) (4P) data) than 4P) data)
COMP (START) above)
All 20 22% ) 7% 63 1% 7 96
NZ European 14 33% 3 7% 27 63% 4 47
NZ Mdaori 3 8% 3 8% 32 84% 1 39
Other 3 38% 0 0% 4 50% 2 10
Year 9 Above % (excl. No At or Average % (excl. No Below (less % (excl. No No data Total
READING (5B and data) (4A) data) than 4A) data)
COMP (END) above)
All 32 N% 25 32% 21 27% 9 87
NZ European 25 57% 7 16% 12 27% 3 47
NZ Mdaori 5 19% 14 52% 8 30% 4 31
Other 2 29% 4 57% 1 14% 2 9
READING PROGRESS (from start of Year 9 to End of Year 9)
Ethnicity (Prioritized Level 1) Below average progress Average Progress Above average Progress N/A Total
(0 or negative steps) (1 step) (2 or more steps)
Asian 2 2
European 5 8 11 3 27
Maori 3 3 17 9 32
Pasifika 1 1 2
Grand Total 8 11 31 13 63
% (excluding N/A data) a 22% 16% 62% 21% 100%
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Year 10 2023 Cohort

using curriculum level progressions (excluding where there are no start or end data - N/A below) from start of Year 10 to the end of Year 10

40 were in the target group from Year 9 (i.e. below curriculum expectations)

READING EXPECTATION At the END of Year 10
At the END of Year 9 WELL BELOW (below BELOW (4A and AT (5B) ABOVE (5P to WELL ABOVE (6P and N/A | Grand Total
4B) 4P) 6b) above)

WELL BELOW (below 4B) 5 1 2 8

BELOW (4B and 4P) 2 19 5 1 2 29

AT (4A) 10 3 10 23

ABOVE (5B to 5A) 13 1 14

WELL ABOVE (6B and

above)

N/A 5 2 1 5 13

Grand Total 2 39 11 25 1 9 87
ACCELERATED CHANGE | EXPECTED INC | NO CHANGE | NEGATIVE CHANGE | N/A | Grand Total

Non-Maori 8 6 6 0 0 20

Maori 4 4 4 3 5 20

Total 12 10 10 3 5 40

Excluding insufficient data | ACCELERATED CHANGE EXPECTED INC | NO CHANGE | NEGATIVE CHANGE

Non-Maori 40% 30% 30% 0%

Maori 27% 27% 27% 20%

Totall 34% 29% 29% 9%

17 | Page




Evaluation and analysis of NCEA achievement

Summary of NCEA achievement

NZQA results include students that left the school during the year and have a big effect, with the
smaller cohort sizes, on percentage achievement rates.

The table below takes account of these leavers and is for domestic students (not international, as
most do not enter NCEA)

The table below compares the achievement rates using number who started the year at school
(as used for NZQA statistics) and adjusts or those who were at school on 1 July and then those that
aftended until the end of the year. Reasons for leaving vary, but mainly reflect those who either
have left the area or left for employment or apprenticeships. e.g. Raw for L1 57% (50/88) when
using the number on 1 July (85) the achievement is 59% then using the number who remained at
the end of the year (80) the achievement is 63%.

Year / Raw % # Number # 3 # students % # Merit # Excellence
Level as students | Achieved+ | students at end of Endorsement | Endorsement
above | atstart (AME) @1 July year (% of those (% of those
ofyear achieved) achieved)
Y11/L1 | 58% 88 50 85 59% 80 63% 15 (30%) 9 (18%)
Y12/L2 | 66% 68 41 61 70% 58 1% ? (12%) 1 (2%)
Y13/L3 | 66% 53 33 67 67% 44 76% 8 (24%) 6 (18%)

This narrative, of the importance of finishing the year, along with the importance of attendance
will be reinforced in our communications about our results.

There are some exceptional merit and excellence endorsement outcomes to celebrate. We have
some exceptional students who are on track for much success and there is a clear gender
difference:

Year 11 —Level 1
- 9 excellences, all females

- 15 merits, 6 males, 9 females

Year 12 - Level 2
- 2 excellence, one male one female

- 5 merits, 2 males, 3 females

Year 13- Level 3
- 6 excellences, 2 males, 4 females

- 6 merits, 2 males, 6 females

Regardless, of the adjustments and narrative the results at Year 11(level 1) are disappointing, not
to our expectations.

The narrative about attendance and engagement is critical for all levels, but the impact at Year

11 (level 1 was particularly great in 2023). The end of year comment in the Haurakian comes to
mind:
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After enduring years of pandemic-related disruption, hopes for a year of normalcy were dashed by
the weather event now known as Cyclone Gabrielle. Despite being relatively fortunate compared
to some areas, such as Tamaki Makaurau, Tairawhiti, Hawkes Bay, and Northland, we faced several
days of closure at the start of the year.

Much of the year was impacted by industrial action as teachers advocated for better pay and
condifions. Strikes, rostering home, and working to rule resulted in more days off and disrupted
continuity, particularly for young people.

While we appreciate the fortitude and efforts of students and teachers to catch up on lost learning,
it is likely that achievement levels have been affected.

That has, amongst other factors, no doubt, proven to be the case.
These tables show the raw achievement levels with average attendance. Aside from the outliers

highlighted it will be seen that low attendance correlates (and clearly contributes to) lower
achievement levels.

MoE Year Level 11 |.T| MoE Year Level 12 T MoE Year Level 13 -T|

Type RE |-T| Type RE T Type (ALL -

Countof NCEALL Coli~ Countof NCEAL2 Column Labels ~ Countof NCEAL3 Column Labels ~

Row Labels *|N A M E Grand Total Row Labels N A M E Grand Total Row Labels N A M E Grand Total

=0 30 26 15 9 80 62.5% =0 1735 51 58 70.7% =0 1120 8 6 45 75.6%
1-19 1 1 0.0% 2039 3 3 0.0%  20-39 1 1 0.0%
20-39 3 3 0.0%  40-59 41 5 20.0%  40-59 2 4 6  66.7%
40-59 3 3 0.0% 6069 2 2 4 50.0%  60-69 1 1 100.0%
60-69 5 3 8 375%  70-79 6 6 100.0%  70-79 5321 11 54.5%
70-79 5 4 2 11 545%  80-84 35 8  625%  80-84 15 6  83.3%
80-84 75 41 17 58.8%  85-89 310 13 76.9%  85-89 3 8 100.0%
85-89 25 11 9 778% 9094 831 13 923%  90-94 3 8 87.5%
90-94 5 62 13 100.0%  95-100 32 6  83.3%  95-100 1 4 75.0%
95-100 | 12 91.7% ClLeft after 177 12 3 66.7% “leftafter1/7 6 6 0.0%

=l Left after 1/7 5 5 0.0%  40-59 1 1 00% 119 1 1 0.0%
20-39 2 2 0.0%  70-79 2 2 100.0%  40-59 2 2 0.0%
40-59 2 2 0.0% =Left before 1 Apr 11 2 50.0%  70-79 3 3 0.0%
60-69 1 1 0.0% 2039 11 2 50.0% ELeft before 1 Apr 2 2 0.0%

-ILeft before 1 Apr 2 2 0.0% =Left before 1 July [3 4 0.0% 40-59 1 1 0.0%
1-19 1 1 0.0%  40-59 3 3 0.0%  90-94 1 1 0.0%
20-39 1 1 0.0% 6069 1 1 0.0% =Left before 1 July 4 4 0.0%

=ILeft before 1 July 1 1 0.0% =Left before 1 Mar 1 1 0.0% 20-39 3 3 0.0%
20-39 1 1 0.0% 7079 1 1 00%  90-94 1 1 0.0%

Grand Total 38 26 15 9 88 56.8% Grand Total 2438 51 68  64.7% Grand Total 2320 86 57 59.6%

Comparisons with national data

NZQA has adapted the comparison Lower Higher

groups (previously deciles) to reference e T ) »

the Equity Index (EQI). THS is in the above Equity Index Band:| Fewest | Few N h?:,“;;g Average | ) oe | Many | Most 1

average socio-economic barriers band. Equity Index Group: Eoner ‘ S \ More J

Socioeconomic barriers to achievement

This reflects our EQI of 488 (up from 483) -
Thames High School is in the tfop 25% of EQ

Data table and graphs below shows the trends since 2019. It will be noted that the slide since 2020
has occurred for all reference groups, but THS has had a greater rate of decrease.

The percentages are swayed by small cohort differences, as our year levels are below and the
smaller cohort groups, such as ethnicity are very sensitive, especially any group other than Maori
and European. The groups are using the ‘priority ethnicities’ rather than a statistical approach that
recognises that many of our students are not one ethnicity or another, but a mixture or at least
two.
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Above Average Socioeconomic Barriers

Thames High School National (School Equity Index Band)
Academic Year 11 Year 12 Year 13 Year 13 Year 11 Year 12 Year 13 Year 13 Year 11 Year 12 Year 13 Year 13

Year NCEAL1 NCEAL2 NCEAL3 UE NCEAL1 NCEAL2 NCEAL3 UE NCEAL1 NCEAL2 NCEAL3 UE
2019 776 793 69.0 490 706 775 67.3 493 712 775 639 396
2020 802 872 716 486 718 80.1 721 534 746 812 699 437
2021 82.0 783 65.1 41.3 69.2 77.9 70.5 51.9 71.5 78.2 67.0 40.8
2022 708 806 69.6 391 649 749 682 503 68.7 744 654 399
2023 578 657 66.0 491 617 732 677 497 658 743 653 405

Year 11 - NCEA Level 1 Year 12 - NCEA Level 2

w —.4:—\ _\a.;‘?:
—4 ‘t;f:n;

“B-EGi Band

School
Mationai
EQH Band

01 220 221 2022 xnn EnE 200 2021 202 2023

Year 13 - NCEA Level 3 Year 13 - University Entrance

- Schocl

‘tﬂ% i,

-B-EQiBand

018 200 221 222 w3 2018 220 2021 022 2023

All comparisons need to be treated with caution as we are not comparing like for like (e.g. semi-
rural coeducational schools). That would require a separate analysis.

In comparison to the national average THS:

e Year 11/ NCEA level 1 - 4% points below (58 % cf. 62%)
e Year 12/ NCEA level 2 - 7% points below (66 % cf. 73%)
e Year 13/ NCEA level 3 - 2% points below (66% cf. 68%)

This is unlike 2023 where THS was slightly above the national average at levels 2 and 3.

In comparison to the average socio-economic barriers band, THS:
e Year 11 /NCEA level 1 - 8% points below (58 % cf. 66%)

e Year 12/ NCEA level 2 - 8% points below (66 % cf. 74%)
e Year 13/ NCEA level 3 - 1% point below (66% cf. 65%)

The primary reasons for achieving and not achieving are as established as they were last year -
i.e. attendance and engagement.

e Students are very likely to achieve NCEA if they afttend school and stay to the end of the
year. Most of those who did not achieve had attendance less than 60% and in many cases
less than 40%

e The statistics include students who left school within the first few months of 2023, including
many who left in Feb, and those that arrived later in the year.
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University Entrance
The UE rate (49%) is comparable with national average but is above the EQI band average 41%).
This is a relative improvement (2022: average (37% cf. 48% - national and 46.5% - decile 5).

The residual effects of lost learning and other disruptions are still being felt, as the impact on longer
term engagement with learning has not recovered. This is on top of what was already a baseline

of 20% absence on average, even before Covid.

There is the continuing trend for Year 13 students to not have a university pathway as their primary
reason for remaining at school.

In 2023, 30% of our Year 13 students made University as chosen pathway, and — on that basis — we
were very successful.

We encourage high expectations and have open pathways. Many of our students and whanau
have decided long ago that an alternative trades (‘'vocational') apprenticeship or direct
employment pathway is best and that is also a very good outcome yet is not reflected in any use

of UE data for comparisons.

The disparity (expressed as a percentage) between Maori and NZ European continues (our two
main ethnic groups, where percentages are not wildly affected by the low numbers, as for — say —
Asian or Pasifika). The percentage trends for Maori especially at Year 13 are very sensitive to

individual cohorts as the numbers are less than 20.
. ) Above Average Socioeconomic Barriers
Thames High School National (School Equity Index Band)
Academic Year 11 Year 12 Year 13 Year 13 Year 11 Year 12 Year 13 Year 13 Year 11 Year 12 Year 13 Year 13
Year NCEAL1 NCEAL2 NCEAL3 UE NCEAL1 NCEAL2Z NCEAL3 UE NCEA L1 NCEA L2 NCEA L3 UE
European
2019 88.9 80.6 72.8 55.6 76.0 81.1 70.8 551 755 794 651 427
2020 85.5 92.2 821 589 758 832 746 59.0 774 825 69.2 459
2021 88.1 796 66.0 440 740 812 732 57.2 74.6 79.9 67.3 42.9
2022 739 78.9 737 447 69.7 79.4 71.6 56.0 715 771 67.0 430
2023 63.8 63.0 68.3 512 672 780 714 555 69.4 7.2 67.7 44.4
Maori
2019 673 781 440 200 577 68.9 55.1 299 59.7 70.6 52.0 237
2020 70.6 80.0 59.3 222 60.8 71.9 60.7 34.1 65.0 746 60.8 31.0
2021 625 750 54.5 318 577 68.3 585 31.7 59.9 69.3 58.2 271
2022 52.8 66.7 455 53.9 64.1 55.7 309 579 651 556 26.8
2023 476 619 3186 263 519 64.6 56.3 31.2 56.0 66.1 553 286

Year 13 NCEALevel 3 - European Year 13 University Entrance - European

Year 11 NCEA Level 1 - European Year 12 NCEALevel 2 - European
o o 0 100
e e — . /ig_. S _ - - -
.___.w”:‘:\"l?xal L — m— —
| —
& =
= = = =
M=o e e . W = - Weaes
= = = == = = = = E=) = m =
Year 11 NCEALevel 1 - Maori Year 12 NCEALevel 2 - Maori Year 13 NCEALevel 3 - Maori Year 13 University Entrance - Maori
=]
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The trend is decreasing rates of achievement year by year for MGori and NZ European since 2020.

Level 1 at THS
Gap is smaller in 2023 than 2022, but in line with the gap in 2020-2021

Year Maori NZ European “Gap”
2020 70.6 85.5 -15
2021 62.5 88.1 -16
2022 52.8 72.5 -20
2023 47.6 63.8 -16

Level 2 at THS
Gap is highly variable, but 2023 is much smaller than 2022

Year Maori NZ European “Gap”
2020 80.0 92.2 -12
2021 75.0 79.6 -5
2022 63.0 73.7 -11
2023 61.9 63.0 -1

Level 3 at THS
Highly variable ‘gap’ but 2023 much larger than 2022

(Small cohort sizes 21 Maori, 27 European)

Year Maori NZ European “Gap”
2020 59.3 82.1 -23
2021 54.5 66.0 -12
2022 45.5 73.7 -29
2023 31.6 68.3 -37
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Strategic Intent

Strategic Priority 2.
Actions

The main actions from the
Annual Plan

Strengthen holistic pastoral
care and understanding of
akonga / learner needs.

Monitor and report on the
progress of taiohi/students and
support those who are
achieving below expectations
and/or priority students.

Ensure there is a focus on
improving achievement
outcomes for diverse akonga /
learners, including literacy
across the curriculum.

Improve attendance levels as
a crifical pre-requisite for
improved achievement and
wellbeing

All taiohi / students will progress to t
: ldentify and respond to dkonga / learners’ strengths a

ir highest potentia

What did we achieve?
What were the outcomes of our actions?
What impact did our actions have?2

Kaiawhina provide support and resources for ropU and whanau
pastoral time, yet adherence fo this is still developing.

Profile information for Years 9 to 13 is inconsistent, yet intentions
are good. Year 9 transition continues to develop well including
the collation and sharing of profiles.

More information is being gathered at Years 11 to 13 to identify
personal and whanau aspirations and their progress, but the
access and use of this information is inconsistent.

Careers Education provision has been enhanced by the
change of location to the library centre, yet we are struggling to
be sure that the longitudinal careers development programme
is well understood and delivered.

Encourage and develop staff / kaimahi to strengthen learning,
teaching, and leadership capability.

Develop a holistic curriculum that is localised, future-focused to
set the foundations for taiohi / students for life beyond school.

Tracking monitoring is much better at Years 11 to 13 and the
mentoring coordinator identifies students in need of help and
directs o courses and assessment.

There is entry and exit monitoring of Years 9 and 10, yet not as
good as we plan with the use of curriculum, progressions and
baseline tracking across learning areas.

Reporting to parents remained status quo.

Departments reporting of achievement / progress is focused on
Years 11 = 13 (NCEA) and we need to have more emphasis on
junior progression.

All teachers are teachers of Literacy and Numeracy

Explored ways to incorporate Literacy into all classrooms — word
of the week, brief challenges. More consistency needed.
Accelerated literacy using the code and phonetics was
infroduced, with Kahui Ako support.

Attendance plan involved reinforcement of assessment
protocols. Good progress made in the follow up, but sfill not
enough. Some better attendance, yet still a concern.

Panui have promoted regular attendance, although the
chronic poor aftenders do not see these messages.

Board intention to hold afttendance wananga, failed to
happen.

Reporting to attendance services results in outcomes that
reinforces that the barriers are offen about home situations and
not school per se.

needs, personal and whanau aspirations and their progress.

Reasons for any differences
(variances) between the target
and the outcomes

Change to the senior leadership teams with the
DP in charge of pastoral leaving at the end of
Term 1, hampered progress. Acting DP
maintained focus on operational matters.
Careers: resourcing and clear expectations need
to be supported.

Change of personnel and significant absences
means learner support information has limited
distribution.

Direction Day — where whanau aspirations are
gather - not done in 2023 due to interruptions —
cyclone and strikes.

Capability in the use of KAMAR for monitoring
achievement is limited.

Change fo the senior leadership team with the
DP in charge of reporting leaving at the end of
Term 1.

Math teachers confident in their abilities to cover
Numeracy, English teachers not confident in
accelerating literacy, so PLD needed.

Not all teachers took on the challenges

There is the need to build understanding and
shared responsibility for changing established
pedagogy, so progress is hampered.

Change to the senior leadership team with the
DP in charge of aftendance leaving at the end
of Term 1.

Time to follow up with students and parents is a
significant  barrier as  email and  text
communications are not effective.

Board work plan was not kept to, as board
members availability and agency in this space
was not clear.

Planning for next year — where to
nexi?

Build on progress made to share profiles of akonga /
learners.

SLT responisibilities and accountabilities are reviewed.
How to maintain focus on the strategic with a small
team., coping with all the operational demands.

e Expand Direction Day to all Year levels for 2024

A clear annual careers plan (overview) is produced
and shared in 2024. Review delivery of careers
education and impact on other curriculum delivery.

Professional development for Markbook set up and
support staff to help Heads of Department.
Dedicated time in meetings for the use of information
(meeting cycle change)

Update the Key Learning Indicators and ongoing
reporting for attitude / behaviour.

Continue to establish professional learning for literacy
and numeracy development, for instance RAPLD
focus.

Continue to challenge teachers to include Literacy
activities in their classrooms. Prove core set of 5
strategies for vocabulary, reading and writing.
Implement the accelerated literacy programme
earlier in the year.

Recommit to board engagement role, e.g. Parents
Forum, and TAMSO, Wananga.

Attendance Officer focus on the role of attendance
follow up and working with staff on how fo support.
Consequences, including interventions for truancy
and irregular attendance need through review.
Attendance Action Plan with clear measures and
sharing is needed for accountability and focus.
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Strategic Intent 2: All taiohi / students will progress to their highest potential.

Strategic Priority 2.2: Encourage and develop staff / kaimahi to strengthen learning, teaching

Actions
The main actions from the
Annual Plan

Professional learning plan is
aligned with strategic priorities.

Strengthen the use of
developmental / professional
learning approach
(Professional Growth Cycle and
Appraisal)

Strengthen capacity and value
of digital technologies and
online learning.

What did we achieve?
What were the outcomes of our actions?
What impact did our actions have?

e PLD plan included adapted PLGs, with more choice,
presentation and reflection.

e PLD for Te Ahu o te Reo Maori, Kahui Ako Level 1 Te
Reo, and similar; some uptake; supported through
release as needed.

Professional learning programme supported strategic
plan goals - Hikairo Schema, Local Curriculum, NCEA
Change Programme / Curriculum Refresh

PGC (teaching staff) identified Te Reo and Tikanga
Maori as development priorities, but appraisal (support
staff) yet to be adapted to highlight this need.

Not all teachers completed PGCs despite making the
process somewhat simpler than in the past.
Development for CRRP was more limited, than 2020-
2022 as Rongohia Te Hau contract was not renewed;
however, the emphasis on Hikairo Schema and in-
house Te Reo / Tikanga support was positive — staff
being more confident in greetings and waiata.

HoD, Kaiawhina middle leadership support offered
with two HoDs taking the opportunity, and coaching
support for Kaiawhina in Term 1, but was not ongoing.
Walkthroughs limited to ad hoc / impromptu and not
systematic with a set approach.

Unit plan requirements Include link to digital
technology, yet the evaluation of these did not occur.
Digital technology development devolved fo
individual needs, and requests for support with
elearning leader.

Reasons for any differences (variances)
between the target and the outcomes

e Workload, interruptions and industrial
action meant the focus on work-to-rule
set the foundation for 2023.

Niho Taniwha resources purchased but
not used with HoDs and departments as
there was a sense of overwhelm. Held
over for 2024.

e Time and work pressures put PGCs down
on individual priority lists

e Ownership / responsibility not matched
by systems to follow up.

e Coordination of available coach was
disrupted by SLT vacancy.

e Terms 2-4 pressure on SLT because of
acting role and resulting backfilling.

e Because everyone is at different levels it is
difficult to provide PLD that meets
everyone's needs.

elearning leader needed  more
professional learning / support to develop
staff competencies approach.

, and leadership capability.

Planning for next year — where to
nexi?

e Explicitly include strategic priorities in PGCs for
2024, and include role description review in
teacher PGCs also, to allow reflection on
accountability.

o Appraisal for support staff is reviewed similarly to
align with strategic plan.

e Ensure PGCs and appraisals are completed term
by term and follow up throughout the year not
just at the end of the process.

e Encourage work on them by setting some time in
meeting cycle to update.

e Group leadership coaching opportunities for
HoD, Kaiagwhina.

e elearning leader to collect PD needs for staff and
provide opportunities for leaning / coaching. E.g.
work with small groups to improve technology
expectations in classes.

e Continue to set unit plan requirements for digital
tfechnologies — mapping.
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Strategic Intent 2: All taiohi / students will progress to their highest potential.

Strategic Priority 2.3: Develop a holistic curriculum that is localised, future-focused to set the foundations for taiohi / students for life beyond school.

Actions What did we achieve?

Reasons for any differences
(variances) between the
target and the outcomes

Planning for next year — where to

next?

The main actions from the What were the outcomes of our actions?

Annual Plan What impact did our actions have?

Continue to develop our
school curriculum that is
consistent with the Te
Mataiaho / NZ Curriculum
Refresh.

Ensure that the Year 11 -13
programmes are responsive
and appropriate to students
needs.

Strengthen our Careers and
Pathways programme that is

consistent with best practice.

Developed draft for a graduate profile but idea od a
teacher profile was not followed up with.

Local curriculum needs more over an overview to be
coherent and show coverage of curiculum
objectives.

2024 timetable reviewed to ensure more equitable
distribution for curriculum learning areas.

The curriculum (courses) reviewed by stakeholder
survey in Term 3, as part of curriculum / timetable
review. However insufficient time to make any
significant changes. Setting the foundation for 2024.
Level 1 NCEA courses under development for 2024.
NCEA changes will see less focus on credit banking
and more focus on applying knowledge and
understanding fo assessments.

Careers Advisor improved overall knowledge of what
is available for all students though PLD and outside
connections

Careers Advisor ensured all whanau groups have
access to careers information, but completion and
monitoring og accessing and completion very limited.
THS hosted regional Careers Expo.

e Heads of Department need more
development and time to understand
the requirements of the refreshed
approach to curriculum development
(Understand - Know - Do)

e level 1 preparations underway with
support from NIFs and MOE fraining.

e Ongoing PLD and changes in systems.

e Whanau teachers feeling pressured to
implement more activities info whanau
fime, within limited time.

Unit planning requirements need to be fully
reviewed to ensure consistent development of
curriculum objectives, competencies, values and
tikanga across the curriculum.

o  Curriculum Areas / Big Ideas

o Key competencies

o Literacy and numeracy

o Matauranga Maori
Evaluate application of new standards to Level 1
courses as part of the NCEA changes (now
deferred to 2028/2029)
Build on opportunities to integrate te ao Maori
and matauranga Maori into courses.

Careers Advisor to visit all whanau classes.
Careers programme includes ropu classes
include aspects of careers.

Continue to support Careers Expo as part of the
host town, whether at THS or the Thames
Community Centre.

Careers Advisor to be actively involved in
Direction Day and available for parents and
students on the day.

Careers resources are developed, and their
delivery is supported by the Careers
Advisor/manager.

Career/course development information is
provided to kaitiaki and Kaiako as appropriate
to their role in delivery.

Review the fimetable allocation for Years 9-10
and Year 11-13 fo get specialist careers advice
and profiles completed.
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Strategic Intent 3: Everyone feels valued, safe, and acknowledged for who they are.

Summary of progress against targets

Targets

e Kaimahi and Taiohi report feeling safe and
supported in their work at Thames High School.

e  Workplace culture will be acknowledged as
one where reporting concerns is encourages
and concerns are seen to be appropriately
addressed.

e Kaimahi and Taiohi understand our tikanga /
values and the way we can live these every
day through our actions and behaviour.

Summary of progress / achievement

Comments on variance as appropriate

Staff wellbeing surveys indicate behaviour of students
is the key influence on feelings of staff wellbeing.

Wellbeing@schools survey not completed as planned
due to changes in SLT; wellbeing measures from PISA
indicate that students (small sample) feel unsafe at
times, influenced by bullying and feelings of not
being known.

Wellbeing surveys and PLD focus on behaviour
revealed a wide gap between perception of
consequences, restoration and ‘punishment. More
work to be done here.

Kaimahi and taiohi surveys. Survey results will show we
are making good progress on key indicators of well-
being.

Reporting systems for incident and hazard reporting
and health and safety procedures were revised and
promoted; will set the foundation for 2024.

Concerns tend to be encouraged but consequences
do not always have 100% support. Continue to
ensure staff are aware of legal obligations and
requirements via PLD overviews.

The THS tikanga and values are visible in all areas of
the school on our strategic plan.

More focus needed on values as a positive
expectation at our kura.

Kaimahi and Taiohi all know Our tikanga/values and
behaviour is consistent.

Much more work required to have more consistency
responses to behaviour, as a school-wide
responsibility, with accountability and understanding.
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Strategic Intent
Strategic Priori
Actions

The main actions from the
Annual Plan

Everyone feels valued, safe, and ac
: Ensure our environment is safe and inclusive for all and where people feel they belong.
What did we achieve?

Reasons for any differences
(variances) between the
target and the outcomes

Planning for next year — where to

What were the outcomes of our actions? nexi?

What impact did our actions have?

Make sure the physical
environment is well-
maintained, inclusive, and
safe.

To promote a school culture
that is safe, supportive, and
positive for both staff and
students.

Promote inclusivity and equity.

Promote school-wide practices
that improve the well-
being/hauora of
stfudents/taiohi and
staff/kaimahi.

We continued with our cyclical Maintenace Schedule where
more of the buildings where painted. This included upgrades
in spaces in the administration building.

Promoted Gender-neutral facilities identified and promoted
in terms of inclusivity.

Reporting through the EdPro eMaps system improved
understanding of reporting and how much is done / not done.
We continue to work with Edpro who are confracted to
maintain the physical environment with improvements to the
grounds.

The property plan continues to ensure that spaces are
provided that are conducive to positive socialisation.

Regular reporting to the board property committee and
finance committee to allocate resources in budget planning
for 2024.

Our Vision, Mission, Values/Tikanga are regularly promoted.
Clear promotion of values by poster.

e Development of more attractive / graphic posters underway.
e Consistency in school-wide behaviour expectations and

responses

Progress in getting the smaill stuff (uniform etc) right to set the
foundation.

New uniform devekped that sill encourage more correct
wearing.

Funding available for equity for uniform and other
requirements for those taiohi who are identified as needing
help. We also have funding through a fund that helps support
students as well

Effective seamless transitions and inclusive education (along
with the learning support coordinators LSCs) for Year 8 to Year
9.

Emergency Procedures reviewed, communicated, and
practised.

Staff well-being coordinator promoted some events and
wellbeing activities at staff briefings.

Case conference approach including bringing guidance on
board to support attendance and behaviour has been a

positive step.

EdPro management has yet to provide clarity in

schedules and KPIs and therefore
accountability.
Vandalism and  deliberately  anti-social

behaviour continues to be a challenge for
property and cleaning staff.

Behaviour takes advantage of the norms of
privacy in toilet environments.

PB4L / Our Tikanga Team was not formed as
expected to lead acknowledgement and
data-led approach.

Consequences for mon-compliance, including
lateness, truancy, unform, etc., are not
consistent as there are limited resources to
follow though (time, staff)

Challenge to find the fime when staff have so
much to do, much of it directed from outside
the school in national initiatives.

Evaluation of responsiveness and satisfaction of
learner support not completed - SLT leadership
changes.

Personnel change in the Guidance Counsellor
meant momentum lost with the plan for an
LBGTQIA+ inclusivity plan.

Variable perceptions of well-being due to
different capacities and expectations.

Contract review for EdPro and establishing KPIS and
accountability.

We are investigating the white spaces and additions
which help our Mdori whanau feeling included in our
kura.

Upgrading the signage in the school to reflect Te Reo
Mdaori and to help both staff/students and school
community to identify were place are easily identifiable

More PLD to support responding to behaviours including
Tier 2 team and behaviour training, and Restorative
Practice, e.g. How to conduct W.A.R.M. conversations.
Capacity in restorative practice need to improve e.g.
‘how restorative am checklist? kaimahi —survey. Capture
these data and track.

With the introduction of the Ka Ora, Ka Ako in 2024, this
will help reduce the food equity and inclusivity as all
students will receive the same food during the day.
Diversity and inclusivity plan for 2024.

Staff well-being team established and promote ways of
enhancing wellbeing, e.g.. building resilience, stress-
management, efc.
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Strategic Intent 3: Everyone feels valued, safe, and acknowledged for who they are.

Strategic Priority 3.2: Actively provide opportunities for engagement and collaboration to build connections.

Actions

The main actions from the
Annual Plan

To improve engagement with
parents and other important
groups to improve connections
and perceptions in our
community.

Develop Business and Alumni
connection strategies and
increase opportunities for
taiohi/students and evaluate
success of students’ pathways.

Enhance student leadership
development, voice, and
agency

What did we achieve?
What were the outcomes of our actions?

What impact did our actions have?

We have a parent forum which is scheduled each
month. This gives the parents an opportunity to falk
with staff about items of interest. This helps build
connections with the school community.

Te Ao Maori Strategic Ohu (TAMSO) hui held twice a
term, focusing on matters of importance for Mdori and
is part of our partnership, and advisory to the board,
Community surveys were conducted regarding
strategic plan 2024-2025, health curriculum, timetable
and courses, and reporting to parents.

Alumni page on website and Facebook, but the
management and focus of this group require
leadership — a call for those interested.

Vocational opportunities are well established and
growing through the Gateway and Pathways
department.

Partnerships with key groups such as WINTEC, Kotui Ako
(Online learning community) and external agencies
are well maintained to support student learning
opportunities.

Senior leaders are selected through a robust process
and we have established good structures of support
with connections with the senior kaidiwhine, DP and
Principal. There are clear roles and expectations.
There are leadership plans, yet these need to be better
documented and shared without community.
Continued leadership development of the senior
leaders’ tfeam - induction and ongoing collaborative
support throughout the year.

The opportunities for tuakana teina are growing,
although there is not regular structure still for the ropo-
Whanau time. There is sport coaching, house
leadership, EARS, and peer futoring.

Reasons for any differences
(variances) between the
target and the outcomes

e The intended ‘satisfaction’ survey did not
happen with all the other surveys; the
expectation should be that the broad
community survey should reflect the
triennial board and strategic cycle, so the
next on will be term 1 2025.

Lack of independent leadership of
Alumni  Association, has meant this
development has faltered. Opportunity
for board members' contribution.

There are good intents for senior leaders
fo have ongoing connections with ropu,
yet direction / oversight from kley staff is
needed.

e Strengthening Junior leadership is mainly
though the student council, yet this is
iregular and needs more oversight /
support from staff (DP)

Planning for next year — where to
next?

e Ongoing Parents Forum and TAMSO. For both the
emphasis on it being led by members and not the
school, to promote agency is a need.

We will continue to gather community voice
about specific topics in 2024:

local curriculum and what we offer our senior
school needs to be a focus — what are value
outcomes=; this can be done in association with
the next stage of our “Graduate profile”
consultation.

THS will join the Thames Business Association.
More emphasis on a business plan that attracts
resources.

Communications Manager coordinates
recruitment of Alumni leadership.

the

Strengthen ongoing EARS (Peer Support) fraining
and coordination by the counsellor and
connection to 24/7 Youth workers.

Service opportunities are identified, and
participation is encouraged — development of
student volunteer army approach.

o Student Council is student-led but better
supported by Deputy Principals / Kaiaawhina
and/or other key staff.
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Strategic Intent 3: Everyone feels valued, safe, and acknowledged for who they are.

Strategic Priority 3.3: Recognise achievement, progress, and success on a regular basis for all in our school community.

Actions

The main actions from the
Annual Plan

Increase recognition and
celebration of student success and
student and staff achievements.

Have better communication and
marketing coordination.

What did we achieve?
What were the outcomes of our actions?

What impact did our actions have?

e Positive items at assembly are scheduled and
assemblies are an appropriate blend of formal
and informal. Stronger routines / expectations
needed.

e Our media have regular items that are positive

and highlight achievements: newsletters,
website, Facebook, etc.
e More positive acknowledgements for

attendance and behaviour are occurring.
e Reworked our school values as part of our
strategic plan.

e We have a dedicated communications
manager and the value that has added to our
communications is well recognized.

e Our marketing plan received some independent
feedback, yet we have faltered on producing a
cohesive update.

Reasons for any differences
(variances) between the
target and the outcomes

e To encourage more contribution
form departments to celebrate the

great things they are doing.

e While we have appointed

prizegiving and other

the

awards  /

celebratfions coordinator, their role
still focuses on the end of year. More
support and oversight needed.

e Acknowledgements are happening
but need to be more scheduled /

planned.

e Focus and attention of the business
manager was on uniform and KA ora

KA ako, property and
management.

finance

Planning for next year — where to
next?

¢ Build consistency.

e Strengthen expectation of the ‘awards /
celebrations’ coordinator to help HoDs
celebrate resilience and perseverance,
and progress.

e Update the matrix of acknowledgements as
part of our PB4L / Our Tikanga focus.

e Revise our marketing / promotion plan, with
more positive media exposure.

e More closely managed schedules of
communication are needed, with more
encouragement to confribute.

e More time or more support for responsibilities
to be distributed to create space for the
marketing / business focus..
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How we have given effect to Te Tiriti o Waitangi

Giving effect to Te Tiriti o Waitangi

Te Kura Tuarua o Te Kauaeranga | Thames High School is committed to give effect to Te Tiriti o
Waitangi (The Treaty of Waitangi).

The board ensures its plans, policies, and school (local) curriculum reflect local tikanga Maori,
matauranga Maori and te ao Maori. This includes taking all reasonable steps to make instruction
available in tikanga Mdori and te reo Mdori and achieving equitable outcomes for Mdori students. 5

We recognise that this is a journey that involves a long-term commitment to improve our practices.

Te Kura Tuarua o Te Kauaeranga | Thames High School affirms that Te Tiriti o Waitangi is a “central
pillar" of Te Mdtaiaho (the refreshed New Zealand Curriculum) and provides a foundation for our
school / local curriculum to reflect active protection of te reo Mdori me ngd tikanga and
matauranga Mdaori.

Te Kura Tuarua o Te Kauaeranga | Thames High School is committed to working in partnership with
whanau, hapu, iwi and our community. We work with Ngati Maru (mana whenua) to strengthen our
relationship and our shared goal of ensuring educational success, through a strengths-based
approach and growing meaningful pathways.

Our curriculum currently offers Te Reo Mdori/Tikanga Mdori is a core subject offered at Year 9 and 10
and an optional subject at Years 11 to 13.In 2021 the time allocation to Year 9 Te Reo/Tikanga Maori
doubled from that in 2020 and that has since been sustained and we have - since 2022 — added Te
Ao Haka as a curriculum option at Years 10 to 13.

The board recognises that for Te Kura Tuarua o Te Kauaeranga | Thames High School to actively
honour Te Tiriti 0 Waitangi we will see, hear, and feel evidence of this, and so regularly evaluating our
cultural capability and how well we are honouring Te Tiriti 0 Waitangi is an essential element to our
strategic and annual plan.

Honouring the “Principles” of Te Tiriti o Waitangi
The principles of partnership, participation and protection are central to honouring Te Tiriti 0 Waitangi.

Thames High School is committed fo:

e Partnership: by developing genuine partnership encouraging Mdori are involved at all levels
of the decision-making, planning, and development of our plans. This includes, where
needed, co-opting Mdori onto the school board, working with our Te Ao Maori Strategic Ohu
and engaging with our Maori community.

e Protection: by normalising te reo Mdori me nga tikanga and achieving equitable outcomes
for Maori students. This is in all seftings - the classroom (by valuing matauranga Maori,

5 Sect. 127 (1) (d) Education and Training Act (2020)
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incorporating Mdori perspectives withing topics and inquiry, staff meetings, the staff room, on
duty, at assemblies and in other areas.

e Participation: by strengthening home-school relationships, Maori involvement in decision
making, the environment reflecting the biculturalism of Aotearoa (e.g. signs, artworks),
inquiring and valuing the aspirations of Madori whanau reflected in school planning and,
again, being focused on equity for Mdori

Honouring the Articles of Te Tiriti o Waitangi

Along with our commitment to the principles of Te Tiriti 0 Waitangi, we also recognise that the articles
of Te Tiriti o Waitangi offer a complementary lens to honour Tiriti o0 Waitangi
1. Kawanatanga (governance)

a.

Guaranteed representation: the board has established minimum representation of
Maori, including that Ngati Maru is represented on the board.

Shared decision making: The board works in partnership with our Te Ao Maori Ohu to
establish strategic direction

2. Rangadtiratanga (agency)

a.

We have long established Manukura positions, and these have been elevated in
mana alongside the other two head student leaders, and with the deputy head
students.

As for all students, agency through subject choice increases as taiohi progress
through the school. For taiohi Maori, there are choices that have stbrtengthedn Te
Ao Mdaori.

The board has ratified targets to reduce the disparity in engagement and outcomes
for Maori, and these are supported by increased provision of and access to equity
funds. Our Statement of Variance reports against these targets and identifies barriers
and next steps.

3. Oritetanga (Equity)

a.

b.

The board recognises that equity means more support is available for taiohi Maori.

There is clear direction to support Mana orite mo te matauranga acrss the
curriculum.

The use of Te reo Mdori me ngd tikanga (Te reo Mdori and tikanga Maori) is
increasing and supported through professional development and resourcing.
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Statement of Curriculum Provision

Te Kura Tuarua o Te Kauaeranga | Thames High School offers a broad and balanced curriculum,
with multiple pathways, with a personalised approach to learning and pastoral care well-being,
where everyone is recognised as an individual. Students are placed in a ropu (group) in one of our
four houses, with a Ropu Kaitiaki (feacher) who looks after them and is the main point of contact
between the school and home. One of the featfures of Thames High School is that students foster
great relationships with their teachers and other students.

The school offers:

A broad, diverse curriculum at all levels with student choice at all year level (opfion subjects)
We operate a 25 periods per week timetable, 60 minutes per period (new in 2024).
Years 9 and 10
o Core (compulsory) programmes of English, Tikanga / Te Reo Maori, Mathematics,
Science, Arts, Social Studies, and Physical Education and Health.
=  Year 9 —-a combination of whole-year core subjects and core (term rotation)
subjects.
e English, Maths - 4 periods per week for the whole year
e Health and Physical Education, Social Studies and Science - 3 periods
per week for the whole year.
[ ]
e Term rotations (2024)
o Art, Drama, Digital Technology, Mafterials Technologies (4
periods per week)
o Music, Kai (Food), Tikanga Maori, Te Reo Maori (3 periods per
week)
o 1 period (hour) of Active As — rotation of activities — Sport,
Cultural, Arts and Environmental.
= Year 10 - core subjects and semester options
English, Maths, Science - 4 periods per week for the whole year
e Social Studies - 3 periods per week for the whole year
e Health and Physical Education - 2 periods per week for the whole year
e Term rotations:
o One block of core rotating subjects — 2 periods (hours) per
week for one term each - Financial literacy, Te Ao haka, two
‘project-based learning’

(@]

o Health, Physical Education, Digital Financial Literacy and
Tikanga / Te Ao Mdori

e Two blocks of options subjects — two per semester for a total of four
options — each 3 hours per week.

o Arf, Drama, Cirque, DTC, Multi-materials, Sport

o Enterprise, Music, Kapa, Kai, Languages (online learning -
whole year option), Opportunities (PE)

o The options are subject to change from year to year. There is a
good variety on offer to cover the range of subjects expected
in the NZ Curriculum, in technology, music, art, drama, etc.

Year 11
o English, mathematics, and a science-related subject are compulsory as foundations
to support diverse pathways in the senior school and beyond - 4 periods per week
each.
o Three optional subjects from range of learning areas — 4 periods per week each.
o Health and PE / Hauora - 1 period per week.
Year 12
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o Six optional subjects are chosen, with guidance to ensure that literacy requirements
for University Entrance are met to keep this pathway open. There are significant
vocational pathway options available — 4 hours per week each.

o 1 period (hour) of Supervised Independent Learning.

e Year13
o Five optional subjects are chosen — 4 hours per week each.
o 4 periods (hours) of STUDY
o 1 period (hour) of Supervised Independent Learning.

Thames High School supports vocational pathways and confinues to see significant interest in
Trades education (Secondary Tertiary Programmes with WINTEC) and expansion of work-based
learning, including the Gateway programme.

Many courses that are not available on campus are offered via distance learning opportunities,
including courses from the Kotui Ako Online learning network, Te Aho o Te Kura Pounamu
(Correspondence School) and the Southern Institute of Technology.

A diverse range of learning modes: academic learning, hands-on learning, field trips and
education outside the classroom (EOTC) which takes advantage of our great location at the
doorstep of many outdoor pursuits.

Strong academic pathways, with opportunities for extension and acceleration, including
distance learning opportunities where schools our size pool resources to ensure more choice for
all.

A wide range of sporting and cultural opportunities, with students encouraged to be active
participants.
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Statement of compliance with employment policy

Our board is required to operate an employment policy that complies with the principle of being a
good employer. We must report on the extent of compliance (section 597(1) of the Education and
Training Act 2020) with this our employment policy (including your equal employment opportunities
programme).

The following tables summarise our reporting requirements under s597 of the Education and Training
Act 2020.

Under s597 of the Act a good employer is one who operates a personnel policy containing
provisions generally accepted as necessary for the fair and proper freatment of employees in all
aspects of their employment.

Reporting on the principles of being a Good Employer

We have active members of the staff who
regularly review the site for hazards and ensure
that they are fixed

We have a hazard register which is reviewed
regularly

We have regular property meetings where the
Board is made aware of any issues which have
occurred during the month and how they have
been addressed

How have you met your obligations to
provide good and safe working
conditions?

The Equal Employment Opportunities policy
ensures that all employees and applicants for
employment are freated according o their skills,
qualifications, abilities, and apfitudes, without
bias or discrimination. All schools are required by
the Public Service Act to be “*good employers”,
that is:

What is in your equal employment
opportunities programme?

How have you been fulfilling this
programme?

e to maintain, and comply with their school's
Equal Employment Opportunities policy,
and

e foinclude in the annual report a summary
of the year's compliance.

We meet our obligations by complying with this
policy

Free Text Comment

How do you practise impartial selection Femels Of.3 .
. e Set questions which are asked to each
of suitably qualified persons for candidate

i ?
ClE i Ing Each panel member reviews the CVs separately.

They then meet and come with a consensus on
who to interview and then appoint after due
process.

How are you recognising,

— The aims and aspirations of Mdori,

As per our policy we recognise the value of
diversity in staffing (for example, ethnicity, age,
gender, disability, tenure, hours of work, efc.)
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— The employment requirements of
Maori, and

— Greater involvement of Maori in
the Education service?

How have you enhanced the abilities of
individual employees?

How are you recognising the
employment requirements of women?

How are you recognising the
employment requirements of persons
with disabilities?

and the employment requirements of diverse
individuals/groups.

Te Ao Maori and understanding and
commitment to Te Tiriti o Waitangi is a core
component of appointment, induction and
ongoing development.

Professional Development is reviewed during the
appraisal process and in the budgeting process.
PGC and appraisal reporting and conversations
that lead to future development opportunities.

As per our policy we recognise the value of
diversity in staffing (for example, ethnicity, age,
gender, disability, tenure, hours of work, etc.)
and the employment requirements of diverse
individuals/groups. We recognise flexible
arrangements as per requirements and
endeavour to balance individual and
organisation needs.

As per our policy we recognise the value of
diversity in staffing (for example, ethnicity, age,
gender, disability, tenure, hours of work, etc.)
and the employment requirements of diverse
individuals/groups

Good employer policies should include provisions for an Equal Employment Opportunities (EEO)
programme/policy. The Ministry of Education monitors these policies:

Reporting on Equal Employment Opportunities (EEO)

Programme/Policy

Do you operate an EEO programme/policy? YES
Has this policy or programme been made available to staff? YES
Does your EEO programme/policy include training to raise YES

awareness of issues which may impact EEO?

Has your EEO programme/policy appointed someone to coordinate YES

compliance with its requirements?

Does your EEO programme/policy provide for regular reporting on YES
compliance with the policy and/or achievements under the policy?

Does your EEO programme/policy set priorities and objectives? YES

| Page
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Financial statements

Statement of responsibility signed and dated

This statement is signed by the principal and the presiding member. It acknowledges that the
school board is responsible for the preparation and accuracy of the financial statements and
states that the school board has established and maintained a system of internal control to
safeguard the assets of the school or kura.

Statement of comprehensive revenue and expense
This statement summarises the revenue and expense of the school or kura over the financial year. It
shows whether the school or kura has managed to operate within the funding they have received.

Statement of Comprehensive Revenue and Expense - DRAFT - UNAUDITED

Thames High School
Statement of Comprehensive Revenue and Expense
For the year ended 31 December 2023

School Group
2023 2023 2022 2023 2023 2022
Budget Budget
Notes Actual (Unaudited) Actual Actual (Unaudited) Actual
> 3 3 3 $ 3

Revenue
Government Granis 2 6,587,731 5,868,354 5,059,289 6,587,731 5,868,354 5,659,289
Locally Raised Funds 3 218,272 228612 254 448 218,272 228,612 254 446
Interest Earned 33,539 10,000 8,078 33,543 10,000 34,670
Gain on Sale of Property, Plant and Equipment (17,232) - (2.877) {17,232) (2,877)
Hasel = - - - - -
International Students 4 162,744 128,758 97.001 162,744 126,758 97,001
Total revenue 6,985,054 6,233,724 6,315,937 6,985,058 6,233,724 6,342,529
Expenses
Locally Raised Funds 3 142178 118,597 102,924 142,178 116,597 102,924
International Students 4 48 632 48,236 43,600 48,632 48,236 43,600
Leaming Resources 5 4,658,817 4,216,750 4.105,573 4,658,817 4,216,750 4,105,573
Administration 5] 325393 320,609 265,514 362,377 320,609 280,957
Property 4 1,526,480 1,301,087 1,377,844 1,526,480 1,301,087 1,377,844
Depreciation 12 198,626 203,400 252,925 205,788 203,400 252,925

(al expenses 6,900,126 6,206,679 6,148,380 6,944,272 6,206,679 6,163,823
Net Surplus / (Deficit) for the year 84,928 27,045 167,556 40,786 27,045 178,705
Total other comprehensive revenue and expense
Total Compreh ive R and Exp for the Year 84,928 27,045 187,556 40,786 27,045 178,705

The above Consolidated Statement of Comprehensive Revenue and Expense should be read in conjunction with the accompanying notes which form part of these financial
statements.
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Statement of changes in net assets/equity

This statement shows the value and movements of the Government's investment over the course of
financial year in the school or kura, (this is known as ‘equity’) in the financial statement.

Statement of Changes in Net Assets/Equity — DRAFT - UNAUDITED

Thames High School

Statement of Changes in Net Assets/Equity

For the year ended 31 December 2023

MNotes

School Group
2023 2023 2022 2023 2023 2022
Budget Budget
I :
Acual  (nauditegy Al et (Unaudited) AL
¥ b 3 ¥
Equity at 1 January 1,123,137 1,227 455 956,723 1,684,948 1,227,455 1,473,089
Total comprehensive revenus and expense for the year B4, 928 27,045 167 556 40,786 27,045 178,705
Capital Confributions from the Ministry of Education
Contribution - Furniture and Equipmeant Grant 97 904 52,581 97 904 - 52,581

Equity at 31 December 1,306,058 1,254,500  1.176.860 1,823,727 1,254,500 1,704,355
Ralained Earmings 1,305,058 1,254,500 1,176,860 4823 727 1,254,500 1,704,355
Rasarves = _ 3 . .
Fquity at 31 December 1,306,058 1254500 | 1.716,860 . 1/B23727 1254 500  1,704.355
Reserva Movements Analysis
Accumulated surplusf{deficit)
Balance at 1 January 1,123,137 1227455 956,723 1,684,948 12274585  1473.069
Equity investmenl revaluation reserve transfer on dispozal - - - - - -
Fumiture & Equipment grant 97,994 - 52 581 97 994 a 52 581
Surplusi{deficit) for the year 84,925 27,045 167 558 40,786 Z7.045 178,705
Balance 31 December 1,306,058 1,264,500 1,176,850 1,823.727 1254500 1,704 355
Equity Investment revaluation resernves
Balance at 1 January - - -
Met change in fair value - - - - -
Transfer o accumulated surplus/deficit on disposal - = = *
Balance 31 Decembser = = = = =
Tntal equity 1,306,058 1,254,500 1,176,860 1,823,727 1,254,500 1,704,355

The above Consolidated Statement of Changes in Nel Assets/Equity should be read in conjunclion with the ascompanying notes which form part of

thesa financial statemants.
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Statement of financial position
This statement shows everything the school or kura owns (assets) and everything it owes (liabilities)
as at 31 December of that year.

Statement of Financial Position Dec 23 DRAFT - UNAUDITED

Thames High School
Statement of Financial Position
As at 31 December 2023

Motes School Group
2023 2023 2022 2023 2023 2022
Budgat Budget
Actual Actual Actual
{Unaudited) {Unaudited) s
1 ] 3 3 5 5
Current Assats
Cash and Cash Equivalents & #28, 764 110,000 1,453,810 B44,075 1,535,000 1,453 810
Recsivabis ) 458803 380,000 408 585 458 503 380,000 408,585
BG5T Receivabie 4,924 25,000 = 4 526 25,000 -
Prepayments 43818 2,000 20884 43,918 2,000 20,804
Inventories 10 41,329 500 2747 41,328 500 2,747
Invesiments 11 841475 §75,000 841,475 875,000 s
2,220,015 1,182,500 1.B86,036 22353268 2,617,500 1,886,036
Current Liabilities
GST Payable + {3,203} s . {3,205)
Accounts Payable 13 549, 516 330,000 300,954 558 580 330,000 00,564
Revenue Received In Advance 14 925,764 260,000 255 666 SR 260,000 255,686
Provision for Cyclical Mainienance ] 64,131 {0,000 64131 B R 1 - =
Finance Lease Liability 16 16,586 43,000 63,208 18 6 43,000 69,286
Funds heid in Trust 7 742 487 a0,000 T2A 455 T4z 487 780,000 728 465
nds held for Capital Warks Projects 18 102 125 50,0000 82517 102, @5 50,000 62,517
800 585 | | BEACOC. || 1,867,024 & 1607 798 1463000 1400083
Working Capital Surplusi{Deficit) 418426 TS0 418,212 437,573 1,154 500 482343
Non-current Assets
Invesiments R R 16,312 750,000 - 524,831 527,495
Property, Plant and Equipment 12 1,007 587 990,000 912,368 1,007,587 [a0,000 1,011,352
Intangitile Assels 13 - . = = = o
1,022,894 1,740,000 912,268 1,532,418 860,000 1,538,847
Mon-current Liabilities
Provision for Cyclical Maintenance 15 16,675 87,000 105,956 THOTE 70,000 108,068
Finance Loase LiabiSty 18 55,269 58,000 47,752 59,285 58,000 #7752
Funds held in Trust F - 20,000 = 3 - .
136,264 865,000 153,720 136,264 128,000 153,720
Mot Assats 1,306,081 1,254 500 1,176,860 1823727 2,016,500 1,867,470
2
Accumulated surplus/deficit 41,308,058 1,254 500 1,176,850 1,823,727 1,341,500 1,867 470
Equity investment revaluation reserves - - - - - -
Total equity 9,306,058 1,254,500 1,176,850 1823,727 1,949,500 1,867,470

The above Consalidaled Stateman of Financial Position should be read in conjunction with the accomparying notes which form part of these financial stalemants




Statement of cash flows

This statement shows all cash received and all cash paid by the school or kura over the financial

year.

Statement of Cashflows Dec 23 DRAFT - UNAUDITED

Thames High School
Statement of Cash Flows
For the year ended 31 December 2023

Notes School Group
2023 2023 2022 2023 2023 2022
Budgat Budgat
e 1 = Actual it R
¥ 5 ) ¥ 5

Cash flows from Operating Actihvities
Goavernmen! Granls 1.738,148 1,465,614 1 634 250 1,738 149 1,468 814 1,534,250
Locally Raised Funds 159, 827 329,060 239,383 155 827 329,050 239 363
International Students 273,470 460,950 182,753 2ZT3IATO 460,850 182,753
Goods and Services Tax (nat) (1,721} {20,000 od 832 {6.648) {20,000) 64,632
Funds Administered on Behaf of Third Parties 25992 25,602
Payments io Employees [954,514) (810.409) (679,561) 1954, 514) (B10,408) (79 691§
Payments io Suppiers (B74,450) (920, 145) {614,381) (876,224) (820,145) (918.538)
Interest Paid - - - (85,823} =
Interael Recelved a3,639 33,543 34 670
Mt cash from | (1) the Operating Activities 374,380 . 905,060 ® -is;,aas 387,704 419,138 213,584
Caah flows from Investing Activities _ | [
Proceeds from Sale of Property Fiani & Equipment (and Inmanglbles) - B8 822 {BE5,822)
Purchase of Property Plant & Equipment (and Intanpibles) (2T, 644 ) :
Purchase of Investments &R
"-neeeds from Sake of Investments S
vied cash fram ¢ (o) the Investing Activities {277,644} (85,822) {8:5,922) -
Cash flows from Financing Activities
Furniture and Equipmant Gerant 45,413 = 21,747 45413 21,747
Finance Laass Payments (51,564} (61, By - -
Funds Administered on Behall of Thrd Panies (63,810) (63,610) A
Met cash fram | {la) Financing Actiifies (B8, 761] - 29,747 {68,781} - 1,747
Net increasefdecrease) in cash and cash equivalents P 955 4]9 128 204, 785 207 543 433,218 235 gﬂ‘l
Cash and cash equivalants at the baginning of the year a 1,658,595 10,000 1,453 810 1453810 10,000 1453810
Cash and cash equivalents at the end of the year ] 1,685,550 420,138 1,858 585 1,751,754 343218 1,685,001

1,865,551

(0}

The Consolidated Statement of Cash Flows resords only those cash flows deracily withn the control of the School. This means centrally funted teachers' salanes and the use of

lznd and buildings grant and expenss have been cmittad.

The above Consolidated Statement of Cash Flows should be read in conjunction with the accompanying notes which form part of these financeal statemants
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Notes to the financial statements

The notes to the financial statements provide an exira level of detail that supports the information

shown in the front of the accounts.

Notes to Financial Statements Dec 23 DRAFT - UNAUDITED

2, Governmenl Gramts

Seahviisl Groug
023 2023 2022 023 2023 032
Budget Butfat P—
L {Unausited) Pl AL nagdited)
3 § ] 1] 5 k]
Operatonal Grants 1,483,628 1,304 867 1372508 1,483 A28 1,308 BT 1,372,585
Teachers' Salares Gramls 3,808 128 3363278 3,481,288 3,608,128 33edate 3,460,296
Use nf Lond and Buidings Grarts 1,071.208 BET 387 G5B,279 1,071,208 BAT 387 458,279
Oiher MoE Granta 217 768 168,627 147,029 217,169 188 821 147,020
[k e B FLE, 354 5,850 260 8,587 131 B 8 354 5 050 280
Tha school has opled in o S donallorns: schime Tor i year Tols amoun! recelved was 5564 350 and fom pan of e Dperational I'lgl;'t{,,
1, Locally Raised Funds [
Lasal funds reisad wilhin te Group's commurity e made up of;
) / i “Bohool - Group
2023 m 2022 2023 023 032
g ‘Budget Banlget
- i g e an WAL pauditedy et
5 S G . % L] 5 5
[rarations and Bequesls 41 fio7 29,250 111,248 41,507 28,250 111,248
Fundragsing & Commuriy Grants %
Oither Revenus 18,817 31,000 37 88 BT 31,000 37,089
Temding 88 TR A5, 000 A7 481 BB, 703 BS, 000 A7 401
Foes for Extra Curneular Acthllkes 65,734 67 38 37,680 5,734 67,038 ar a0
218,272 PR 254 448 218,272 228,512 254 445
Expensas
Extra Cuiricubsl Activilies coals 14,613 5,800 624 14,613 5,50 L)
Teading 105,692 B, 197 0,745 108,548 ua,197 80,745
Oilber Locklly Ratsed Funds Expandliue FIE: trd 22,800 21,562 21,872 22,900 21,552
142,176 118587 a1 524 142,178 118,597 [EFI]
Surpilus for the pear Locally ratsed hinds T d 112,015 151522 0,054 1125 V51522
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&, Intarnaticnal Student Reavenue and Expenses

Internafional Shudent Roll

Revanua
International Shudan! Fees

Expanses
Employes Benefl - Seanes
Dther Expensas

Surplua (Dafel) for ra yaar infemational Sfudenis

&, Learming Resources

Curricular

Inlormaan and Communicaton Technokay
Liorary Resources

Employes Barafis - Salartas

Slaff Developmenl

B, Adminkstration

il Fem

Bicard Fees

Bioard Expanses
Coammmication
Goansumables

Opersting Lease

Oithar

Emplayes Banefis - Sulafes
InsLranae

School Graup
2023 2023 2022 2033 W3 2002
Budget Budgat
Al (Unsudited) A S 1
Kumbar Mumber Mumber
14 12 7
Bcheoaol Group
2023 2023 w22 2023 2023 2022
Budgel Budget
Actual {Unsudited} Actual Bctual Hnmsdiiedy Actual
5 3 3 ¥ ¥ ¥
162744 126,758 97,00 162,74 126,754 7,001
4,522 46,126 43,800 45,522 46,1268 43,600
2,110 z 10 . 2110 2,110 2
48,537 48,736 43 600 48,532 8,236 43,500
114,172 TH.522 53 400 114,112 76,022 53,400
o Schoold Group
2023 2023 022 2023 023 2022
Budgsl - Budge{
B {Unauditerd) Actul: W audited) Al
3 g g £ 5 ¥
207,351 T 160,324 Y 381 332,367 150,324
B8, ¢ 6 47 (86 REAT S 58 468 47 068 48,148
3,880 S 3,100 pas 18,880 3,100 3,823
4872, 040 V3819,718 3,800,153 4,372,000 3818.715 3,880,153
17,060 14,500 13,027 17,060 14,500 13,027
[V L 4,216,750 AASETE L5 a7 8216750 4,108,503
= == Schaal Group
2023 FUFE] nzz 2023 023 022
Butdget Budgn
Betual (Unaudited) Actual Actual (Unauditad) Actual
¥ 3 ¥ 3 ¥
18,000 15,000 10,830 18,000 15,000 10,630
4,140 4,000 3,768 4,140 4,000 3,755
13,015 11.600 13,876 13,015 11,500 13,678
18,764 8,870 15,160 16,74 8470 15,180
4,480 4100 4518 4, 4,000 4,519
10,355 8,000 14,023 10,355 8000 14,083
18,067 23,000 (27 06E) 55,041 23,000 [21,645)
32,183 232,538 228,386 732,153 232 539 F29, 388
B,381 12,000 10,125 8,381 12,000 10,125
326353 AHH0F 205514 2 377 320,609 T80 557
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7. Proparty

Careiaigng and Cleaning Consumabies
Cansutancy and Contract Savices
Cyekeal Mainianance Provision

Heat, Light sad Walar

Hates

Repalis and Msrenancs

Use of Land and Sulldngs

Security

School Group
03 2023 2022 2023 2023 022
Budast Bludget
Actual (Unauditesd) Actual Aclual {unau Actual
;] ¥ 2 3 k] 5
11,428 - 0626 11,428 = G828
SE8.08 325000 326 6RO Az 08 325,000 326,680
T 15000 12,767 8917 15,000 12787
40,108 43,000 45,373 49,105 43,000 45,373
18187 18,000 17881 18,167 19,000 17 BE1
11,835 5,000 a6 11,835 5,000 8BS
1071206 BAT 387 58,97y 1,071,208 BT 387 fhE aTe
B,714 8,10 8,143 B.714 8,700 6,143
1 526,480 1,801,067 1,377 B4 1, K6 480 1,301 Da7 1,377 844

The use of iand and buldings igure represents 5% af (s Sroup's fotal property vaue, Ths is used ag 8 ‘proxy’ far the markel rental of ihe progedy. Property values sie ealabiahed as par of

e nalon-wite nougleation exercie ihat i conducied evary 30 June fof fhe Minlatry of Educaliar’s year-end repofing purposes,

i, Cash and Cash Equivalants

Eank Accounls
Shorl-lerm Hank Deposita
Bank Owerdrall

* -ah equivaients and bank ovardralt {or Consoldated Cash Flow Sletemant

Schaool Groaup
2028 2023 W0 2023 2023 2z
Budget Budget
Actual [Unaudtsd) Actual Actual (Unaudited] Aoiual
3 ] § ] k. &
528 Bad 196,000 1,183,612 1,685,633 110,000 1.183.812
= 260,050 (B3 T 405,000 268,589
HyH H46 110000 1 ARAA10 1 65,550 1IN0 1 452 890

Tha camyng value af shod-lanm deprsis wih matrity dedes of B0 days or less appraxdmales Ihedr Fatdr waliss.

Of Ihe $828,846 Cash and Gash Equivalents, $106,347 is ol Byihe Srep on Bahall of (o Minisiry of Educaliof. Ties firs hava besn povided for Bie Mnisiry as per of the schoals §
Yoar Agreement funding for upgrades 1o |he schaol's bidlsings. The funds aro requirgd o e spent in 2024 on Crown genedGrop blidings.

Of e S826;548 held by Ihe school, 280,517 was hald for Infematiensl Shadent i Adveance Fass,

8. Cash and Cash Equivalants

Bank Accounls
Shaor-lerm Bapk Deposits
Bank Cverdratt

= -zh aquivakeris and bank overdral for Consoidated Cash Flow Stalemsant

Sahaol Group
2023 2023 2022 2013 2023 ez
Budgel Budgat
A : al
Actual [Unaudliad) Actual clual (Unaudited) Agiu
5 3 § 3 5
B8 8448 110,000 1,183,612 1,685,633 110,003 1183812
- 260 659 [{:x] 1425000 2606559
HyA Al 110,000 1 483,810 1,665 550 1,535 000 1,453,810

Tha cannying value of shorl-laom deposis wilh mabrity dades of B0 days or less epproximales Iheir Falr walus.

Of the $A2E6,845 Cash and Cash Equisalents, $109.347 is hald by tha Graup on Dehall of the Minksiry of Educalion. Thess funds have been provided for iha Minlsiry as par of the schools §
Yaar dgreement lunding 1or upgrages 1o jhe schoofs bulldings. Tha funds are required (o be spent in 2004 an Grown ownet Groug taikdings.

O the S26,548 hald by the schood, $280,617 was held fer Imematanal Shudent in Advance Feas,

9, Accounts Recelvabie

Recehables
Racoables fram he Minsiy of Education
Tagchar Salates Granl Receivabie

Recalvabias from Exchange Transaciions
Raoceivablss from Man-Exchanga Transaciions

10, Invantories

Schoal Uniforms
Canleen

School Group
023 2023 2022 2023 2023 a2
Budgat Eludget
Actual [Unaudited) Actual Actual {Unauditad] Astial
3 § 3 § 3
4156 BzOon 120,298 147,833 02,000 120,218
43,777 - - ] - .
321 BGE 288000 FOA, 368 321 AEH 288 000 28368
AEE R0 380000 408, 5B 458,602 30000 ARG
94, 156 82,000 10216 137,633 82,000 13216
345,446 008, 000 268 66 321,688 286,000 268,388
456,503 360,000 458 wsogus  seow _ dosen
Schoal Group
023 03 22 2033 2023 22
Budgel Budget
AL {Unaudited) Pclusl Aetwal  paugitey e
¥ ¥ § 3 3 L
30,154 = B2 36,194 - 612
2,135 =114 2135 2,135 Gl 2138
41,328 LIS ERLE 41,378 ) 2,747
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M. Investmonts

The Group and Sohoof's mvastmants are classilled s folows:

School Group
2023 023 anzz 2023 2023 w21
Budget Budget
Actual {Unaxadived) Actual Actual gilssiay Actisal
3 ¥ + 3
Casrent Asset
Shori-term Bank Deposits B4 ATH 875,000 - B4l 475 B 6 H00 .
B41 ATE 678,000 - B4 478 A75.000 -
Mar-eurrent Assel
Long-ferm Bank Deposhs 16,312 53000 - 5_?_4;_@1 TEOA00 527 495
16,312 TEO,005 - H24.831 70,000 BT 405
Total Investmonts WEETRY 1,425,000 - T 366 306 1475000 BZT 455

12. Property, Plant and Equipment

GROUP

Opening Halance

(et Book Value) Al dians Dispoaais Imipairmend  Deprecialion Total (NBWV}
Fi:FE) ] 3 § $ $ H
Land 145,000 - 145,000
Bulldings - - -
Bullding Improvemenls 174,108 14 BES (26,584) 162,347
Fumilure and Equipment 302,248 85,568 [4BE] {51,357 315 986
Irfoarmation and Communication 4 o
Technology 105456 orHs (16,783 (49,251) 137 428
Minder Viahicias 3 17,830 !H,m {9,87H) i 282
Texibaks 141 464 5,307 | {5,788 110,572
Lamged Assetn B.516 o {45, B3y 44,73
Library Resowrcas e < 6 523 {0,E76) 60,6749
Balance at 31 December 2023 — OGP 7 256,087 07231 = (96 1.084547
GROUP Wz 2013 023 i zz 2022

Costor Ayl bed Cost or Accumulated  Nel Book
Valuation Depreciation hst Bk Malus, Valuatlon  Depraciation Valug
$ 1 % : 3 3

Lend 145,000 146,000 145,000 E 145,000
Bdlings - - - - = -
Bullding improvamens a7y mae (282,768) BE,358 361403 (107 20E) 174,108
Fumiiure and Equipmant Gas a0 (320,732) 290,404 a5%,151 1349, 505) 302,248
Indowrration and Comimunication Technology AF0 A6 (B82,827) a7 456 404 825 (208, ey 105,858
Muodor Vahiclas 85,853 (81.822) 22,808 130,474 (120,544) 17,930
Texlbooks 261,877 (161,700 112843 278308 (1g7.674) 111 464
Laased Aseels 415476 (177 568y 232,048 2782 (137 noay 90 516
|Jbrary Riesounces 303773 (285, Tag) 20,176 a0407E (238 Bag) 64,232

Balanca at 31 December

SCHOOL
Opening Bnlanoe

(NEV) Addiions Disposals impalnment  Deprecialion  Tobal (NBY}
023 ] 3 $ § 1 E]
Land 145,000 - 148,000
Building Inprovementa B2 450 11,153 (26.584) BT, 048
Fumliure and Equipmant 246,673 &478 [AGE} (B 35T) 286,327
Informattan and Comemuncation
Techaokiny tas.z1a 47 624 (10,228 (48,201) 171,328
Mpior Vehicles 1751 48,204 {5.768) w340
Texibooks 116756 [ ] 80,934
Leased Assals 105,385 A0,EH (45,843} 90,370
Library Rasourcas B4 ARG 5,504 {2813 (18,752} 48,515
Balancs at 31 December 2023 B04,328 204 58 {13,5049) - [Z25,449) 045,568
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13, Aocounis Payable

Craddors
Acrris
Banking Slaffing Ovanies

Pryables for Exchange Trinsachors

14, Revenua Received n Advance

Imernational Guderd Fees in Advance
Other ravans in Advance

Ju. Provision for Cyclical Maintenancs

Pravision al the Slart of the ¥Yes )
Incrasse) (decreass) lo he Provision During ihe Yeer
Usa of the Provision During the Year

Prowision st ihe End of the Yea

Cyctcal Mainl=nancs - Current
Cychical Maintananse - Tarm

18, Finanen Lease Liabiily

The Group has anesed ko anuEnber of inance lagse agraemenis for computers and ofher KT eoulpmoenl. Mirimum Bees paymrmls.uuyuulr_;.

Mo Later han Ona Year
Laster Bran Ona Year and ro Later than Flva Years

Reprasented by
Fmance [ease |labliy - Current
Financs |easa [lnbilky - Term

17. Funds held i Trst

Funds Held In Trest on Behall of Third Parias - Currant
Funds Hald in Trust on Sehal of Thind Parles - Noa-curmnt

School Group
2023 2023 2022 2023 pii ek 2o
Buiget Bimiget
Actusl (Unaudited) Actual Actual (Unaudited) Achual
¥ ¥ ¥ 5 3 5
167,218 20,000 23,467 157218 20,000 2R A6T
T2 H36 310,000 a0, 249 372836 #0000 04 249
18,462 - (28.752) 18462 - (26,752)
540,518 330,000 300,864 B48.518 350,000 200,964
548,518 330,000 00,084 G40 516 330,000 300,864
548,516 330,000 300,964 549816 330,000 200,054
School Greup
23 2023 2092 023 23 022
Budget Budgel
Ratual [Unaudited) At el ey S
5 5 3 L) 3
23 ATH 280,000 172,748 203 4T 260,000 172,748
42 203 E 82,920 42,282 - 82 p2ad
328,164 260,000 F66 GG dab,76d 260,000 255 BEA
- Schonl pnd Growp
1023 2023 022
Budgat
Actual (Unaudied) Actual
5 3
105,964 177,000 63,201
T 30,000 1LTEF
{&7 808 {50.000)
76076 167,600 705, 568
T5.975 70,000 105,068
a7,000
78075 157,000 705,868
School Group
FLFE] 2023 2022 021 2023 2072
Budgel Budget
Actual (Unsutited) Actual Aatual (Unauditod) Astisgl
§ § % § § §
16,688 43,000 B892 16,588 43,000 BAGE
58,280 5B 000 . 18,887 59,308 68,000 16,667
TE,BTA 109,000 27,758 75,875 101,000 27 TER
18,580 43,000 a,182 16,588 43,000 @182
55280 58,000 18,567 55,280 68,000 18,587
7E,876 101,000 27,758 75,75 101,000 27,158
School Group
2023 033 2022 2023 2023 022
Budgel Budget
Actual {Unaudited) Actual Actua [Unaudited} Achual
§ $ ¥ § § ]
T42 487 TH0, 000 7240 465 42,487 TE0,000 TERAGE
742 467 TRO,000 728,468 TAZAGT FHO,B00 728 455
op i Bal g Tatal Balancs
uter Trust 138,720 5,968 {4,240} 141,468
Romala Catran 7478 a7T (R EH] 7,500
Slephan Bowaler Trusi 62,740 2,572 1, 411z
208,030 53T is,;ﬁi T3, 08
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18, Funds Held for Capilal Works Projects

Daring lhe year tha Schoal and Group racolved and appliod funding from the Minlstry of Education for tha follewing capial works projecls. Tha

a
School and GROUP
Opening Recnipts Board Closin
2023 B::umml. from Mok Paymonts g otrirtion Mnci
' §
Leaming Suppard Upgrade 12668 - (13,125) - (480}
Comibined Projecls &35 = [{= 1] - N
Edactrical Projeala 7,000 163,472 (193 A72) - -
Roofing 32,000 4735300 (471,20 2 =
Drainage F 0,000 {20,088) - 0802
Hall Cladding 40,160 {21,000 27450
Bpouding 18 - - - HE
Carpel Replacement A Bock B5,960 - - A5,660
Tolats 52,518 T2 =
Represented by
Funds Hold on Behalf of fe Woisiy of Educataon 108,330
Furds: Dipee fram I Minksiy of Educalion ey
02,780
Opening Receipts Board Closin
222 BHalances from MoE PRYMENE oo niribution En‘.ll.nnsu
§ ¥ ¥ % §
& Block Stage 2 42,328 142,33T) E i
Admin Uparada 16,638 7183 §1.344) - '
Lasring Suppan Liparide 28,540 {18,378 B 12,685
5P Paving Works (18,043} Ba.420 {40 388) = =
Combined Projsals 14,5003 70,128 (BT §ad) E 635
Eleclireal Progacls = 10,000 3,000 7000
Focfing - 32,000 - - 32,000
Spoutin - 8,810 [{cRi= kY - alid
Tolsls N 6,561 (LR & B2E1T

19, Related Parly Transaclions

amoiin] af cash held on betell of the Minlsiry for cepitel warks projact i Included undar recelvabiss from the Minlatry In accaunt recaivalse nele

oonirobe wellons with osher enlilies alsa cantoled by the
d entlly af {:mnun.dm:cmprmidumm;urmuruufmmtulhvlammﬂmwamgmhluhnm
m:;;:- awamrr-:ﬂ dL::mt:nlu. slale-pwned enterprlaes and olhes Crown antities, Transaclons wih lhese aniies ane not dsclosed as They oeour on lerma and condifans o mom &

=5 Fawourbin than those that [L1s reascaable to sxpect tha Group wouid have adopled if dealing with ket anity al arm's tengih,

iatienship on tarms and sardition no more of lBas
dipckosures have not bean mada for fransacions wih related parties that arm wilhin 8 mmgwmwmm

::?:::;;gmimaﬁl 5 teasoanabln ko expact he Broup would have adopied In dealng wah the pesty al arm's [ength In tha same circumslances, Furikar, irnsaclong mhn
povarnment agenchas {for sxampls, Government dapartmaria and Crown enlilles} are not disclosed as releled party Tmnsachions whnn fhey are consisient wil 2ia narmal operating

arrangemanis behween govenimenl apances snd underakan on S nierme ferms and condiians for such franswslions,
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20, Remuneration

Fay managrmeni parzonnel compeneation (Sohool and Srous

Toey managemant parsonnel of Iha Group includa all Sdiook Board mambers, Prircigal, Depuly Principals and Hapds of Deparimenls.

023 022
Actual Actusl
L1 §
Board Members - Schaol EiE 3,055
Ramunnrsian : !
1:*-5 LTJ;T.nr 1,619 258 1 430,661
A

Ful-ims squivalent membes

Talal key managenen parsonnal remwne elon

14 13

1,523,288 1434878

£ in be year. The Board alse hay Financa ¥ and Properly 7 i mesl mondhly and :
There ara B members of e Boad axcuding tha Principal, The Board had baid 8 full meelings of the Board *
auartorly respeciively, As well as these agular meelings, Inchuding preperalion lime, iha Gheir and olher Boand memibers have a0 bean involved it 8d hoc mealings o consides shadent wellene

mallars Incuding stand downs, suspenslons, and other disciplinary malters.

Frincipal 1
The (ol vEkie of remunemlicn paid of payable (o the Princiosl was in tha iniloreving hands: 2023 Ao
Actual Actual
Sataries and Ofmer Shod-lem Employan Banedila: 1;::?“ 1::[::‘}
Salary and Olher Paymarts j e
Benefils are Olher Emalumants
Turminstion Barslits
Othar Emplayess )
Tha murnbies &f oihar employees wilh remunemtian greater than 3100000 was in (he following bands:
Remunaration 2023 2022
Fnan FTE Mumber FTE Huml:es
100 - 110 A0 4
110 120 T 2
a0 - 140 1 0
il [
T disciasura far 'Other Employees’ doss nol mglude remunsralion of e Prncipal
1. Campennnll:m antd Other Bapofits Upon Leaving
The inlal valus of compansatian of other banafiis paid or payeble io parsons who ceaaad 1o b4 board members, conendles membors, o
armgloyass during Lhe financial year In relalion Yo thal cassation and rarmber af parkons o wham aif or parl of that iolal was peyabis was as
Talkyaa:
2023 022
Actual Antual
Sehood and GROUP < ]
Taotal

Faumber of Paople

22. Contingoneles
Thare @ ne conlingent Babiliies (axcepl as noled betow) end no contingen assels as a5 3 Dacombar 2023(Conlingenl llabiities and assats af 31 December 2022: 1),
tayn Ack Comglisnce — schaols payrol -
& Minlutry of Edusalion perfonms payroll pracessing and peyments en behatl of schvool boards, ihroisgh payrall sarvice provider Educalion Payrol Limiled

The Minlstry's revlew of he Schools seckar [8yT0R 10 eneurs complance wilh iha Holidays Act 2003 & engoing, Fiasl sielatisns and polantial inpact on aiy specific indlviduat will nal be krawn
wnlil furfhar datalled amalyais and solulions have been complated,

To lho axienl Bl any cbligation cannot reasanably be quansified at 31 December 2023, & conlingent bty for the schoal uy eadst,

Report on other special and contestable funding

During the year your school or kura may have been the recipient of additional government funding

for specific purposes. You may need to report on how these funds are used o support student
development.

Kiwisport funding

Kiwisport is a government funding initiative to support students' participation in organized
sport. In 2023, the school received total Kiwisport funding of $9,558.88(excluding GST). The
funding was spent on maintaining a sports co-ordinator within the school to constantly
promote sports. Consequently, 52% of students represented the school in sports.
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Independent auditor’s report signed and dated.

These accounts are still draft.
This report is prepared by the auditor of the school or kura and must be included in the annual
report. It provides an opinion to the readers of the annual report whether the financial statements

comply with generally accepted accounting practice, and fairly represent the financial position,
financial performance and cash flows of the school or kura.
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